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plan of schooi reorganization.

The -opportunity . to restudy the cumculum and “to assess it in terms of-
relevance "for the students of today is the most mgmﬁcant aspect of any year-round
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[teachers and _supervisors have been meeting to

During the summer of 1971,
' -restudy, to -evaluate; an\d finally, to rewrite courses into sixty-day umts of work. In

.

’ 1
v
. A

. .
v

all rewriting, emphasns hascbeen placed on relevance«o the needs and mterests ‘of the
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ef fectweness. This evaluatlon will prov1de guidelines for futune re
to be used in the implementation of the Elective Quarter Plan. -

\

students. *
4
These units of work are, regardea as tentative, Through testing and evaluation in

]

!
i
the classroom during the- coming year, decisions w1ll be made regardmg their
V\lon of all courses

.
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hard Vaanose
Superintendent
Jefferson County Public Schools
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' mmonucﬁow ) ..

Man’s Povf{er, rth Wor(
beauty of lanv rage.

primarily with| @ lns
and literature. Sp;

e
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enables the student to broaden his concepts of the discipline, force. and
utrnwlurn dt.sl“'ned to further the student s skill and understandmU treats

ingffortance of | ltmguaﬂe as a ‘tool for uxltural as well as socxal and political advqncement and to
Ontemplate the dvnamrc role of ldnouaoe on the frontiers of tomorrow, '

o

As the student broadens his experiences and ideas. he reallzes a greater need for facility and
effectiveness in wnting. The writing units place emphasis on sentences, then paragraphs, and then
themes. Opportunities for au;ulrln(T skill in logrcal organization of ideas, for creative wntmg, and
for rhetorrcal analysrs and practice’ dre interwoven mto each eourse.

z
[y

The study of grammar is planned o mamtam prewousl) mastered skills and to develop‘those new
skills which seem desirable for the .student in the Advance Program at this grade level. In addition,
each unit of study generally contains an applicable lrst of w01;ds for vocabulary* development )

(.
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In the hterature study. the student explores and dlscusses works of notable wntérs who have used
their language in a masterful and highly disciplined manner: Plato, Homer, Swift, Shakespeare. S

.- - — -Orwell, and others. The classics are ;.mphaslzed in_order for the student to_see.the endurmg value of .
great thoughts commumcated with artrstry T | .

Thus the basu objective. underl)mg the entire study in ninth grade English is to increase the .
students power in thé exchange of ideas through exposure to and instruction in effective and

. appropnate uses of man’s words. - .
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s SR Advance Program-English 291, 292, and 293
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COURSE TQPICS AND MATERIALS .
English 291' »
Gnmmar and Composition:

Senior English Review Exercises (pages 1-30)
A Composition Pmcucc Book: (paau 1-35)

L3 -

A History of Our Language:
THe Miracle of Language
~ The Miracle Worker

Pygmalion

Literature: ;
The Anirmal Farm .
Short Stories I -

Engmh 292°
Vocabulary Study

P .’ ?: tsq LN

Literature: . , LY

* . Short Stories II * o i
) The Dlalogm of Hato :

‘Gulliver's Travels |- .

Poems and Poets correlated thh Senior English Review Exercises

’ Ll

*English 293

Analogies:
Senior English Review Exercises (pages 15-22)
therature .
- The Death of Ivan Ilych
Julius Caesdr. - | ' )
.Romeo anad Juliet and West Side Story .
The Odyssey

e
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ENGLISH 291-ADVANCE PROGRAM:" MAN’S POWER WITH WORDS

4

. e

" Course Description ., : ' o " o

.9 -
English 291 serves as an introduction to the theme, Man’s Power with Words. Exploration
includes a study of the,English language, of synonyms and antonyms, of the devices and uses™
of propaganda, and of .the literary form of the short story. Two specific views of language, the
teaching of communicatiqn, and thé language of class status are also explored. .

’ 4
Prerequisite -

Eligibf!ity for Advance Program and/or teacher recommertdation .

L
.

Suggested Time Schedule. N .

Grammar and o mposmon T
Senior Englt;h Review Exercises (pages l 30)

A Composmon Practice Book (pages 1-35)
.

2 yeéks

History of Our Language: 6 weeks
The Mirc{cle of Language =~ - - ) - .
.- Fhe Miracle Worker. S ce s .
Pygmalion
Literature:
An’_xmal Farm
hort Stories |
g . }

o

2 weeks
2 we.eks

S
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-
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' . AR . Advance Program—English 29l .
a > . * ' , ! .
) General Objectivés . - ) ' ’

Develops concepts of the discipline, force, and beauty of langupge. . g
Demonstrates skill in the oral and written use of language. o . oy "

Understands the history of the English language. . - ¢ P,
‘ Develops effective ways of communicating ideas and' attitudes through acceptable practice of
- composition, grammar, wecabulary, and l&terature exploration. , ’ .

’

Behavioral Objectivesﬂ
Given selected exercises on synonyms and antonxms from Senigr English Review Exercises,
the student will exhibit vocabulary power by accurately completing the exercises.

Given topics for paragraph development from the curriculum, the student will write paragraphs
of description, exposition, accurate paraphrasing, narration, and argumentation which apply
the criteria in A Comp_osztzon Practice Hahdbook for each of these types, of paragraphs.

! Having studied The Miracle of Language, the student Will define three theories concerning the
ongin of language. aspresented in this-book. C . . . ..

)
’

Using, Laird s interpretation of language as a tool for man’s accomplishments, the student will
choose a specific accomplishment of man (e.g., democracy) and explain in a paragraph(s) how )
this philosophy and form of goversent was accomplished through the use of language.

- -4 -
After a.study of The Mzracle of‘Language the student Will c1te and briefly dlscuss evidence
from the book indicating the inpreasmg importance of ‘language as a means of cultural, -
political and social advancemeﬁt"

After studying The Miracle of. Language, the student will identify and describe in a pafagraph
at least three+basic influences that cause language to change.
. - &
After studying The Miracle of Langzgage,fthe student will write paragraphs (1) discussing two |
or more theories of language familiés, (2) tracing Modern English to its Indo-European source, ——
and (3) stating a hypothesis as to the reason for the propinquity of various subgrolips. !
After reading The Miracle Worker, the student will cite at least three examples from the play ‘
which illustrate the extreme importange of communication in the lives of individuals, |
4 - ”l- . i -
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. , Advance Program-English 291

g
y

Having read Pygmalion, the student will state and give support for an 1nference regardmg the
reIatlonshlp béfween language and-class stahdlng ‘ . -

’

~

After reading Animgl Farm the student will cite at least three examples from the novel which
- identify language 45 a tool of persuasion and argumentatlo_n . "
" After readmg and discussing_selections from Short Stories I the student will d}emonstrate
-knowledge of the short story as a literary- form by explaining four purposes of the short story
(e.g., entertainment, information, ethical lessons, and character analyses). H
leen a selection from Short Stories .1, the stullent will (1) write a paragraph analyzing and
objectively interpreting the examples of life presented in the story, and (2) state an analogous
situation or characterization from his own life experiences.

; " -

Given a selection from Short Stories I, the student will identify and discuss in a paragraph the |

;-

elements of conflict and/or struggle found in the story. .
After readlng and discussing selections from Short Stories I, the “student will choose one short
story -and write a multi- -paragraph theme stating and substantiating his evaluation of the
literary worth of this short story in terms of what the author has said and how he has sald it.

-
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GRAMMAR . . -
Behavioral Objective . oo R ' . ‘ .
Given selectéd exercises on synonyms and antonyms from Senior English Re view [‘\ermcs, N
. . the student will exhibit vocabulary power by accur,ately eompletmg the exercxses
4 ' , ‘ :: ! .
) Textbook
Wood, Earl F. Senior English Review Exercises: PN e
o ' : M ) o4
Ideas for Development > ..
) Complete the following exercises: p. 1 (1-20), p. 4 (1-20); p. 6 (1-25): p. 10 (1-20):
and p. 12 (1-20) \ ‘ . ‘ ‘ o ‘
Complete the following exercises if additional practice is needed pp 2-3+¢] 3) ’
pp. 7-8 (1-30); and p. 13 (1- "0) . 1 ’ ‘
' - 4 A )
AET . 4 . . ) > i 4 -
4‘:' ’i‘: L3 , ’;
f { ) .
- - ) N i - »
~ / ‘
. :”n L - ;‘
- e, : . ’ . ) .
" ' N
- o » ," , i. O ) < X ) “ 1
. 6 ) . A
L o - ‘ :
. ¥ ! y * Y -
‘\‘\ " . s - ) R ‘u-: . ~ - - - - -
-ERIC : : v BE % |
oo i ’ y - S, y - g . “
,_g- . ” . 6 AN \ |




’

S ‘ - COMPOSITION * | o S
“A Comp%gsition Practz'ce Handbook
K ' ceooton - . ) “ ok
Behavioral Objective ) . .

- Given toprcs for paragraph development from the curr,tpulum the student wﬂl write paragraphs
of description, exposition, accurate. paraphrasing, narration, and argumentation which apply
the criteria in A Composition Practzce Handbook for each of these types of paragraphs. "

‘e

N . . N . - .
. St s “
- w, .
. ~ ~

Textbook : ( .. ‘ -
Skelton, Zan L., Jr. 4 €omposition Practice Handbook, pp. | 35. O fo.
Background Study . .. ' , .
. he B « . . . /~ r c

The compositidn unit requires a concentrated study for two weeks in which the first thnrty -five
pages® of A omposition Practice Handbook are completed After this initial concentratlon,

\)\’_\/_\ ) ’ _« Advance Program-English 291

composition. continues to be interspersed throughout each quarter as various 11terary works are
\

N \\

©

studied.~s . o S

\, Al

e ’

Ideas for Devefiopment of the Study of A-Composition Practice Handbook

Introdyctior to the Ninth Grade Writing Progtam, .
aragraph ord%
. Transitional devices

Toplc sentenc
/ Methods for paragraph develo/pment

Types of Paragraph Developrpe

’

» 'DESCRIPTION

7 s ° ,
S _Describe, from Gullzvers
vice versg: ”
158
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&y Y

Descrrbe Homer’s account of Ulysses battle Wlth the suitors after his return to ‘

i hlS homeland. : N N - :,r r e
Y. ' Shy Rt B N S po
N Describe Petruchio’s attire wh n he first zppears ig The Tammg of the Shrew

1,

. Degcribe Miss Hinch’s appearance when Jgsse Dark first encounters her in -
Y “Miss Hinch.” . K \\—\ . T

Write a single impression of an (incidgnt, developing one central idea. -Sample .
’ paragraph assignments from the cum‘eul:;;) are listed below.

Jor . {

What, is y'our\ reaction to the younger brother’s journey. to find Pefe in “Two
Soldiers”?

What is your impression, after reading “The Parsley Garden,” concerning Al’s
3 feehng toward the two men who caught hlm*stealmg" _ . <

What predominant emotion do you feel dfter readmg"‘Annabel Lee” and

discovering Poe’s attitude toward the death_of hlS wife?

B w

What

. your rmpresslon of Petruchro’s approach to the taming of his w1fe in
N . A .

II, Scene 1, of The Taming of the Shrew"

EXPOSITION ,_ L

*
<

_Write a su'rhmary of a short reading assignment, paraphrasing the selection
accurafely. Sample pgragraph assignments from the curriculum are listed below.
Reread Kate’s discour§e on the duty of obeying husbands from Act V, Scene 2,
f The Tammg of the Shrew pafaphrase or write a brief summary. :

\. Reread, the parable of the cave fo,
parable ‘of writé a brief ‘summ
. Plato’s philosophy. '

in the Dialogues of Plato; paraphrase the
¢ simile of the cave as the climax of

3 ’
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oL Raate the personahty trarts of dvan ftych as reVealed b)’ h;s at:trons in The

.
. -

,
- & 4

-
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Advance ProgramEnglish 291

Reread the conversatlon between the King and Gulliver at the end of thé
second voyage in Gullivet's Travels; paraphrase this conversation or write a
, brief summary of the King’s r&ctrons to Gullivér” s,comments and his final .

" attitude toward Gulllver s,horneland . . ‘
Make a comparison by selectrng single points to ‘compare and using supporting
detar.ls Sample %agraph assrgnments from the curriculum are listed below.

- - <

Compare Snowball (Trotsky) with Napoleon (Stalin) in 4nimal Farm

Compare Ulisses in The Odyssey w1th a modern adventurer (e.g.,an astronaut)

’ Compare the two sisters Katharina and Bianca, in The Tamiizg of the Shrew. K
. R N,
Compare the tone apparent in, the tWo poems, “,A Lamtnt” and “Into My r
Heart ” in Poemsand Poets. . c e .

- - -

State and explain the theme "of , a literary work, developing an original. "thesis' - s
statement and giving support to own. ideas. Sample pgragraph assrgnments from the ’
cumculum are lrsted below. . ‘ . “~

-
™~ .

State and explain your feehngs about the theme of Ammal Farm.

Y - , —

- State and sLLpport your idegs regarding the theme of “The Most Danszerous

Game
., Y3 . s =, et e

State and develop your thesis statement of the.theme found m “’I'wo Soldlers

\‘___n;\ N

ITION i T L . .
Reveal the do ant personality 04 an mdrvrdual by relating hlS actions. Use . "
accurate and effective verbs, stressing the central idea. Sample par;agraplrasmgnments

from the curriculum are hsted below. oL @

Y .- . . n

DESC RIPTION-E

‘% ~

. , ..‘.
\ » -y

Death of Imn Iiyclz L . o R

Lo

Relate Vera S personahty by analyzmg her act10ns m *“The Open Wmdow

N 3 - . .

) Relate General Zaroff’s personahty by descnbang hrs actions in “The Most ' '
Dang sous Game.” = T . . N £
» ) : * K
4 i\ . -
A X .§ N . : ‘\ .
* S & "-. . ,
- ; R ’ .*' X
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' Advahce Program—English 291

N

| NARRATION \ | R

. , _ Narrate in chronological order a single i,n%e&sﬂuation involving people. Sample
- r paragraph assignments from the curriculum are listed below. .

Narrate Ulysses’ encdunter with Circe.

t 3 i . >,
Narrate Ulysses’- encounter with Polyphemus and the Cyclops. o
RN - —
’ 4 Narrate Gulliver’s homecommg in Gulliver fTraVeIs from the second | voyage;

" " begm with the eagle’ s rescue. —
’ ‘ ARGUMENTATION S | ~C

. .. Write a convincing argument, developing a thesis afld supporting it with reasons.

oo * Sample paragraph assignments from the curriculum are listed bajlow.

' . T ‘

e Develop the thesis that

onafhan Swift expresses illogical concepts about
saence in “Voyage to Laputa B

m Gulliver’s T ravels

" . . Develop the thesis that Socrates in “The A
N e was reaily\guﬂty as found

' L X lop a thesxs (pro or con) that the poet is justlﬁed in her approach to the
- . _subject, u_ e poent, “Carol with Variations.” by Phyllis McGinley.

Sugg&sted Actxvmes

* from The Dialogues of Plato

- . Read examples from the student wnfmg editions of the Kemuck} Englzsh Bull’ tin and
% - ... The Me Nobody Knows. ; :
A Llsten to the origihal <ast recording of T71e Me Nobotly Knows '
- » \ ' )

~3
[
»
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Advance Program—Engllsh 291

I A HISTORY OF OUR LANGUAGE | : ’ ‘/
: ) ' The Miracle af Language - & coe

. Behavioral Objectives . _ -

»
- 4

Having studled The Miracle of Language the student will define three theones concemlng the

origin of language as presented in this book.

Using Laird’s interpretation of language as a tooL for man’s accomplishments, the student will L
choose a specific accomplishment of man (e.g., democracy) and explain in a paragraph(s) how

this phllOSOph\ and form of government was accomplished through the use oflanguage e

. Based on a study of The Miracle of Language, the student will cite and briefly disciss ev1dence
| from the book indicating the increasing 1mportance of language as a means of cultural
potitical, and social advancement. .7

»
- -

-

, After studylng T71e -Miracle of Language the student will 1dent1fy and de’scnbe in a paragraph
" at least three basic influences that cause language to change g

 After. §tudy1ng The Miracle of Language the student will write several paragraphs $9)
discussing two or more theories of !anguage families, (2) tracing Modern English to its
‘Indo—European source. and (3) stating a hypothesis as to the reason for the propinquity of

various subgroups ] ‘ i
_ Textbooks ' ;
Laird, Charlton. The Miracle of Language. - .
.. Wood, Earl F. Senior English Review Exercises. T “~ ] _
N T "N Lo
» ) > ] . \\ . .
2 Other Sources e T ' g - © e
. Commission on English. Freedom and Discipline in English. . -,
2 Allinpis English Bulletin (\Iovembe,r, 1960). i Y i N4
. " Laird, Helene and Charlton. Tree of Language. e S I ) .
- Ogg, Oscar. 26 Letters. . . - . . '
Pe1 Mario. AII About Language ’ I :
The Story-of Language A

™ - P . ~ N . S ‘ -
. . .
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Ideas for.Development of the Study of ““The Miracle of the Desaft”

IDiseusg the major non-linguistic fprma of communication (e.'g.,-gestures and sign ianguage).
c , . ’ . ‘s
' AConduct a.verbal experiment with words to test reaction ins pere{ept_ion. - B ’
Discuss the ap_pa;ent differences between the words civih'i%t'm'n aﬁq culture.
Discuss if{e di‘ffefence %\-veen.implil ana'infer (text, pp. 17;26)." = i o
o Define dialect aad show fo}ces which tend to encourage or dlscourage d:alects (See cross -
reference Chapter 5, The Story. of Language ) ’

Discuss the value of a dialect. Lo ) ) / o

s

Suggested Activities = >
Use as a supplementary readmg The Inherztors by Wllham Golding.

Listen to the recording"aOIze Thousand Years of English Pronanciation. . e
- ;,' M —_— >

Listen to the recordmgs,, The nguaphone Language Records and British Drama Leagae -

Dialect Records. - ] P >

-

Wiite a one- pa.ragraph composmon explaining the tefm paradox; illustrate this with an

- example based on the explanation of paradox (tezxt p. 11). N !
_— - N » . T ' ’ . ’ ;
*Vocabulary T ) . - no
- = n “
N ) h ‘ % )
: ambiguous ~ 0 larynx ‘ -
analogy - <l . lexicography . _ -7
codify ) " " nostrum ’ , o
- “ ‘dialect T .paradox o
. diametric " provincial ‘ ; .
- engender ) redolent : )
envisage - ‘ refurbish .
N — -- idioleet-—-- — T rhetoric i
" imply ’ ) stilted : i v ‘
. . infer . . tangible - -
- ., jargom -- S ) * unequivocal
' . . ) '~\
T < .
- ° .
- ‘gg >
4
[ * &
& )
. - . )
2 > . : -
- . 12 . 3 . [y -
» \ .- . .
- T . o . C )
- ) DU G e e e e - - _t t RN — - e
Y ‘ -, ‘ 16 - oI

~e
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Suggested Activities

. Use as a secondary reference The Story of Language.

- -

v

Make individual assignments for common theories of language beginnings-(e.g., Bow-Wow

o

- and Ding-Dong). / ‘ .
Vocabilary !
' - . abhor : > inference N ’
) anchorite jetsam
begat millennium
blasphemy obliterate
caprice ostensible
..~ carmivorous phenomenon
concerted plausible '
conifer primordial
contiguous- . propensity
conversé proponent
T "‘dzve,rgence romanticist
edict saga
epithet satire
etymology ] sporadic
Textinet__ - 7 tacit , -
flotsam N thesis . . -
im@gﬁous I et

O ’ N

Ideas for Development of the Study of “‘English: His Sisters and His Cousins and His g}.unts"’

- . N - - .

. ' What is the nature of the English language, and how did it acquire this nature?

Why do r/nore English words come from Anglo-Saxon than from all other s'ources combined?

Explam why the ‘Celts did not have too much mﬂuence on the English language. What analogy
15 made here” .7

13 ‘ \ -

at
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> .

b
'Why did the Vikings leave such an indelible n'lark on the formation of the English lahguagg?

/

Discuss the effect of the Norman Cpnquest on the Emglish language. e

B t E

-—

r

iy

——

[

Suggested Activities

Write a composition based or. “Language grows from life, not from death.” (See text,
p.51.) ‘ ' '

i
'_ As enrichment activities, research King Alfred, Celts, and Jutes. S ‘
. . . |

See Life, May 6, 1957, for a Lictorial history of the Celts.

Vocabulary : . L ’ ‘
arch-Methuselah J _ intrepid . }
augment ' ligature
cache : . . obstreperous , ' .
cleavage omnipresent .
cognate . paucity }
disquisition * - pillage ) ' ’ .

. . dynastic ) +  propound ) o . . -
;- expeditious . _ prowess . :
+ extant . . sporadig ‘ .o .
: fealty - _ surfeptitious ' o -,
.- feudal - tractable - : o oo
.-~ + geopolitic . St venérable , - .
~+° harried o © . venerate ’
- ] ) A ' '
Ideas for Development of thé Study of “Amoebas in The Dictionary”
- © _ v - . ‘

Why are various forms and meanings of a word Teferred to as “amoebas” in the dictionary?

Discuss some familiar social and verbal tabags. i

"Suggested Activities S, - )

Use as a tppic sentence: “. . . new words arid new meaﬁings for words are added to the
languagé both by speciglization and by generalization.” (See text; p. 57.)
3 . ot . - . )
Use as a topic sentence: “It may bé truly said that slang is never respectable; when it
becomes respectable; it is no‘longer slang.” (See text, p. 68.) o
, . . . . & -
: X
T . .
. . 14-, )
- L .

fa
-
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-1 - i . ‘. IR . .

. o
" Vocabulary .- ' L ' ‘ ‘
\ s . L . .
ad jnfiniturn s euphemism . .
o complement . © facility
' compliment* ‘ hackfiey .
-copnotation ‘ . imbibe -- " | .
dissertation - o innocuous ~ T _ = ~
doublet N =" legion A »
dubious o . periphery 4 ' .
eminent . phonetics -
encysted - N ~ sumptuous, e
- epigram / taboo .
-, ?Q
B ¥ \ !

e A

Ideas for Development of the Study of “Whodunit? Si(eletons in the Lthguist'ic Closet”

P

Discuss American folklore. ~ . . ,
* )
"

Is “The. L1ngu1<t1c Chﬂd Is He Father to the Man?” a paradox;cal statement (text p. 69)"

» ..n

n

I

Look for éxalees of false analogy and hasty.generallzatlon. s ' . -
’ * Why have creative qualities of poetry entered the language more extenswely than have
,scientific and technical qualities? Lo .
> \
Vocabulary T :
adept marine . ‘ - )
X anecdote mimic . ' '
' ©  argot ’ . modicum " ° .
P . constituent ° -, patronymic . -
N credulous picturesqueg '
crustacean . ' portmanteau -
: » derogatory B precedent” *
deter . . “propensity -
diverse, : . quisling
generic ) Tunic
hypothesis - ) . shire
impertinent soporific “
B insurgent . | .+ writhe . - . f
RS
= )
. , 19 T
> . - “("5.1
. . « . :‘;\
15. . ) : -
- ¢ ~ % [




M ‘ A o
- - - . ™

e ey

T ’:’(’_""' ' . { Advance Program-English 291

» ~ . t

N

-

".; -

Ideas for Development of t"l'{e gtudy of “Both a Bor‘rower and a Leng

4

o Show how the allus,ro ?PO]OHIUS guote (text, p. 80) is contr{ary to cmhzatlon = R

1 -, . _:'
Explaln thrs seemu‘ contradictory. . statement: “The 'bulk of our words in the ._,
dlctlonary do nc{t tdme from Anglo-Saxon.” (See text, p. 81. ) i .

-l

3 . N . ~ . [y

Are there values as £' ff as dlsadvantages [o havmg a very complex language"

-F L |]‘
If.the Norman ¢(§1é Liest did not brmg Romance words h0w did such words enter mto
-+ "-English? s i - , rt - R
. . 4{ - ; P ,‘,, . . ' , :

AT borrowing words usr!'lg the analogy (teXt p. 87) and the chart (text .

g

Show the proble;

p-89). i . L
iv ( : . . o >
What effect has borrowang had on classifying Engllsh in thei}ndo European family? '
£ ) \
2 Ri ‘“ .
Suggested Actmttes i (\ : : ‘
- ’t L ' - : ':' l ) ‘
' Use as a topic sentence: “.‘ , Who steaJs my purse steals trash, but he who filches me a,
good word steals that which enrlches him, and leaves me none the poorer ” (See text, o
pp. 81 82) v o . e
v , L3 . .
. ' Use as a topic sentence: “On the whole the word follows the com not the flag » (See
: text,p. 85.) . Doy !
- _,"“ % P - .
~— _ i R ) )
. VYocabulary ‘ - : ’ .
. appropriation . - “influx .
councilor * . parody .
o counselor o propinquity .
s estuary salient : ‘ 5
“ filch’ : . spate .. - .
- glossarial ‘ taxonomic o ez ,
hegemony . R treatise B
% . .o - T : <
ST e Lo : ]
¢ Ideas for Development of ‘the Study of “Linguistic Ellig'Island: What Came in The Steerage”
. ) ' . » s SR
Discuss and show how various meanings can be derived from one word. - = N
’ T . v T oL . % L ‘\.-‘.
* + Discuss the newspapepaccounts (text, p. 94).
..‘ﬁ . . - &
= N C . o ¢
ST . B .

" - . < T . ’ %




Discuss the sentence text, p.” 100):
language,-anything is possible.” "

1
PR

Vo'ca'buiary ’

acclimate
~ anglicize

derivative

erratic

- 3

gauche
immigrant
philologist

‘succinct

3
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\

’

“Oneée a.word has been borrowed from language to

Interpret théeénter"p&ragraph (text, p. 98), which,is a suriimary of the entire sub-topic.

—

Ideas for Development of the Study of-“The Gods Who Trouble The Waters of Our Voice Stream

—

How can languages have stability and change at the same time? (See also Chapter 9)

What dialect is the ancestor of English?

. By what means does language live and grow?

. 'What force makes language so aurable? *

~

‘ Suggested Activities

4

“Use a theme topic: “The face of a language like Macbeth s face, is a book where men '
may read strange matters. ” (See text, p.. 101 ) .

: /
Read orally pages 106-116; condupt a phonetic experiment using a flame. | * ‘

Vocabulary ~ ""

arbjter.
“artifact-

dearth
.. decimate .
* diphthong .- .
" eon )

andible - =

'

imperception

imterreliant
maxim
] monograph
- piffle
remnant

4 ltroglodyte
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g

Ideas fTDevelopment of the Study of “The Way;‘fp’fa Man With a Noise” s

it . P ’
3 ' Explain the paradox: “The More, it Changes, the More 1t Remains the Same.” (See text
p 117, ) . x"' . -
. . . Discuss the technlques of paragraph develop:hent used to elaborate pr1nc1p1\No 1 (text
o . p. 118) il
[ - “{? ; ’ . LT
How does La1rd use’ the process of 1nduct§\re reasonlng (text, p. 118) to explain the
. 1nexp11cable shlfts of sound? .l {‘ ! \ o *
R ; ' {
¥ ¢ Examine tkle"analogy.(text, p. 121). A d
{ ': o [s ““climatic theory” (text, p. 123) developed induotively or deductively? .
* Define Laird’s term “dxametrlc statements” (text p. 123). - : .

» What is the difference between ° the51s and “theory (text p. 124)? Give an example to

illustrate your answer. .s' . ;
Vocabulary ' o ‘ ' . v A /-
." abefrant * - inexplicable )
‘ inure =
. . laudable , - ’ -
) ' ‘lemmin’g.; o S
. continuant -, palatal |
A covet /p/edestrlan -
L. T4 dative - perennia} S
) el . > Tl
e foible - robber-baronage S
{ A guttural - velar | ° o -
S ' hashish
) indolence
;o ‘. Ideas for Development of the Study of “Whom Llngulstxcs Hath J omed Together Let No Man
‘ Put Asunder” . .
, A E)gplaln the ¢ marnage ’ between words and gramm{ar. - '
. What is thé slgmﬁcance of “Wlthout both syrﬁ’bols for meanm.g and dev1ces for grammar a -
‘ languistic agglomeration will be language in name only”? (See text p. 128.).
' I Why does Lalrd call grammar . a clotheshorse draped in somewhat sklmpy mornmg
S clothes”? (See text, p. 129.) s . o ’
fe 3
. -’//n - ——
' ¥ . e e
o 22 :
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b )
What doe é’gjﬁ vauthor mean by the‘terms grammar and usage (fext, p- 130)?
. gl Fret . 4
. $ 5
What is_ the‘gasm tenet that Laird formulates COncernlng Engl;sh grammar? How did he Yevelop
PRI i)
this prmcé gm ) . ’
. Why did early English scholars borrow from Latin g’ramm.ar” Why do the grammars ‘of Latin _
y .and Engllsh dlffer” ' i c
.y ’
, ' 5
.~ . . Suggested Activities P ' N~ .
T Make a tOplC outline of Lalrd s two pringiples of grammar *
~Trdce the evolutlon of Engllsh graﬁmar maklng either a smple llne-s ff chart. or a .
detailed schematic chart’ "
- " Research Naah Webster’s and John Horn'e’s'inﬂuence upon language. .0
’ v "4‘ . . . ,

Create a thesis sentence from the follgwmg question and deyelop this sentence in two
paragraphs Is there 'a correlation between the dégree of civilization and the degree of

’ : «inflection in the language? . o
! ’ . -
- ‘Vocabqla.r,y . k . o e
Aryan . libel )
. abominable opprobrium . - L - ) ‘.
. SN - [N
- - agglomeration : .. oration - : . .
S _avocation o0t oyt . o paradigm ; : . ‘
. blackguard o # pregnant ‘ “
cognomen * " preposterous ' i !
. « . . _" c [ . L3
~ cohabit ) pretension ) . L ) . .
colloquial . pyrotechnic . : . :
« declension ' rank - ‘ ‘ . .
distributive. S5 "+ sloven. | ; // .
furtive Co . solemsm S / ‘ ‘ J
) ~ gerundive \ . .,sonorous  * ] )
.« heresy .o su’btle . ‘
+ . hoax : L supersede
< ' imposture : . syntax
- iropy - - ‘ ) \terse
e linguistic b . othwart ., - - ‘ _ ,
. liable o . . o - o
[ ! ) ‘ ~ T T . i
< - ~ ' '
) . - » k o
- ¢ , - - . N
o 4 LIS - S - . '
- : ) R ) N t N ""‘ > ~ N
| ‘. u?;;‘ :’})
i . : ) ¢ , D
. . . o '
) ‘ Y ( K
;T id 3 , .
A i v D - -
~ - + L] /t’ - 1 .
. - « ' v " .
. 19 ; . :

N « ' - - »‘ . * ’ M
- - Co ‘ iy T B - - " - -
/ ~ . . Y i N « . K
¢ . . ' ~ <. e ~ . -
v . O > . » -
. ‘o - N S
. . Y . - . . Ceon
e ~ . . e o N
2 N [N . N - 7 N
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Ideas for Development of the Study of “The Speech That Blooms on*The Tongue Tra-la Has

AN
Little To Do Wlth Case”. - , . . \) [ 2

~ . ry

. .
. . ' .

EXplain the three ways by whi conventional grammar is made to work. o 3‘«0 2 "L
o, , a0 P :
e o . . ‘ : . s .
- ’qu L Enumerate examples Lalrd ses to disprove this statement: “According to the tradltlor(allsts,
the core Of our grammar i nouns which have gender, number, and case, and verbs which occur -
" ki
. in certain tenses and moods.” (See text, p. 152.) ‘ . .
-t * —t Y "y . ” : ) ! s s
What is the “concgpt of aspect” of a verb (text, p. 155)? : ' . ‘ . T
How did the new approach to English grammar evolve? L
Voeabulary ' )
s '
alien” inceptive ~ R "
o amorphous iterative | .
. assudmption e latitude )
o . bizarre , " parse . g
chasten ¥ - pigeonhole ‘ R
cite L random e
complacent " . : scrofulous - ) )
) compendium A . _ staunch S
3 competent - wrench . : . LE
ST % Y divest R wrough
ecdysiast - © Y "‘ .
h . e ’} J 5‘(_ e i
: Pomt out examples of recent changes in the verb- preposmon combination. )
- v
‘ . Showhow language, as it is ugéd, conflicts with the makers-of-rules’ descrip’tion of giammars: .
, ut cogent deseription’of stfuctural linguistics .
s 4 - .
A <
- /./ .
t* ’
- ¢ ;o / , N :
", . , ¥ 2 *
/ ,: i "

e

Aruitoxt provided by Eric:
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-

.

) Notice the transitional device Laird uses to intreduce; tlus chapter (text, p l73)

.

L 3

- s ) v
. /'/ / ) ; -
. £ /

Vocabulary .

. . - - 'ty ‘

* arrant ’ obsoletg
concoct : - onerous _

~ . conjure ST pedantry—————— - uf ¢ . . )
. contemporary " perdition ' S ' -
. dictum o : phoneme ~ A , )

. esoteric . postulate Y . ;
excitant’ "- reputable '

.. . formaldehyde I retort :
impinge’ J ¢/ subservience ’ © K .
inextricable 3 - ) superficial . :
inscrutable . . “titillate oy
juncture ' ‘trauma - ‘ // ,
morpheme Ca . unwoiited
multitudinous -« “  vade mecum s L

L. . , '8 .
Ideas for Development of the Study of The Bug’s/aﬁd Imps in Our I:angu'age-‘“ P o

\ L 4
“
-

What is the glifferenc?tfetween a symbol and a letter? s UL )
- ‘o . N & “x "
How does Laird derive his premise *. . . that an alphabet rep‘i‘esents an extremely sophisticated
notion .., .” (text,p. 173)? ' oo I " _
Hlstorlcally, how does the development of punctuation dlffer from that of the alphabet" ‘W at -
stablllzed punctuation? . _ - . . . o
Why does the spellmg of Engllsh wqrds seem to lack conhnmty" A /
Why did the Vulgar Latin manage to survive longer than écclesiastical Latin? 4 / _
Suggested Activities ~ ’ o . o
_Listen to the recording Phonetic Punc;zfi;ation by Victor Borge. ' ‘ / . )
; 2 ! . (4 v . . '
..., Report on the.article “Elrg_scan Cave Work,”.;l;,(jﬁnq in !jori"zon, May,"l960/p, 56. - -,
. /(\A e . tl . ” X M /ﬂ ’ ,
) B o /
. S - R S
.\‘ /
~ ; ’ v ‘ - /
- = 5 ' .
~ s . 1 \

a .7 R .

N




Y,
a&

VA
” Vocabulary

agjure
apex
attest , |
' benight '
binomial theorem
Byblos ™ '
- thurl !
_Cipher ”
<~ ~crab
demonic
- Dorian .
Etruscan
expurgate , SN

.
R O L IS vy

free agent .; i

hieratic
hoydenish  *

imp -
Ionian

Ideas for Development of the St-u
Amerlcans s

Trace the growth of the Enghsh language from its Anglo-Saxo,n mceptxo'n

.. form.
; \

dy, of “Henglst to Mencken A Summary of Why We Taik. Like

./

LN

b,

'

“‘jadé A

lechery
media®

"nonchalance .

A “susceptible,
.vellum *

orthography : '
paleographer .~ - L
papyrus . o . .
‘paramour

perverse i

Phognician "~ -
predilection

pun .

rectitude "/

"

welter
wen

. M 7/
" *
'S

¢

]

many subsequent changes in English after the Norman Conquest (text p. 192)"

B

-

tg its Amerlcanlzed

What notable “dnft” appeared in Late Anglo -Saxon, and why can this “drift” account for

What 5weeplng change in England altgred the character of man’s speech (text pp 194- 195)"

How Qrd analogy work as a2 means to st;andardlze the Enghsh language? /

Why.
(text

p 196-197)?

-~

[

3y - it }z{e said that Anglo Norman could have mfluenced Enghsh most by submergmg it
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What1 1 guistic geography” W txs the method used to detertmne its 1so=,losses”

"N,ame the ish c&unterpérts'for the three dia]ect areas on the Eastern seaboard of the ~

United States. g ] . . e 7
Discuss the vanous{hﬂ nces o which Laird attributes changes inethe American language

R Y ) . .
Suggested Activities : . o .

- A

, Build a comp()sition using the meihod of deductive reasoning: ‘““Trade followed the flag,

language™ followed trade, and the British flag during the last two centuries has been
gverywhere.” (See text, p. 199.) - '

Research one particular dialect of any given area in the United States. Show how it
shadows the history of the area, and the linguistic hlstory of those who live and have llved
- ih the area,” (See text. p. 206.) :

n \ . LIPS
.

}deas for Development of the Stuo‘y of “The ng s Enghsh ina Democratchorld”

< concord

¥Yocabulary g N

>

abet’

adherent

advent

strophy ) .
» causal ! -

collaborate

'concuriehce ~
-+ configuration

desultory

dredge = -
.« isogloss y
marauder . . .
maritime .
milieu . '

¥

< * w

- DlSCUSS Mohcmg of language

8

\

<

A |

.3 ~ : o
moribun,a ' . S

permeate

pervasive

police it- i : ' . .
. prependerant '
propound
prude x .~
seep - -
socio-artistic

squeamish .l
‘tribuneé - - ’ .
vagary: .

vestige . .
'waif , ' "

7

<
’ . [

-

-

* . .-

©a
.‘ -
¢ %
‘J
[ LR
-3 A
- .
A -

- <
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- ) (// K are the author s two possible methods of answenng a q‘uestron" - ot
’ Define “hlstonca.l prmcrples- Discuss therrlgs they relate-to the role of the 1ex1cographer o
. S, What are the various sources of knowledge from whrch lex:cographers may draw"
. What are the problems in the areas of grammar, /usage and oral language which cenfront
. /" modemn le'xlcographe'rs" .. _ .o }.f R . . )
i ~ What are the two requ1srtes Lalrd llsts (gr standa}ﬁs of languag.e" ' . :
_What fallacres does Laird find; thﬁ the regulatory agencres of Enghsh" P 0
o Narne the four levels of speech whlch dlctzonary makers have endeavored to dlstmgursh B
Suggested Activities
Support or refute the statement “In short in his own smalL .way, every man'is his own "
: Webster, deciding what language+is and what it is not. Even more, every -woman 1s her .
own Webster " (See text,p. 213.) 7 A .
. ‘., N .
- . Use as possible report topics Samuel Johnson’ sA chtionary of the Eﬁglzsh Language and
’ - Ambrose Bierce’s 7718 Devil’s Dtctzonary ) .
y . o - “ v . ',-'.:’ ~
. Vocabulary - SRRy ‘ . T L .8 e
. . Rt L -Q, - ) -"\. . - .. '." '.-' ~ ,’__ . . .
- : affix: .. .. s ' lucrative T e N . _
C.oabel oL o . .. omaverick e e ot et
S ascertain i .. © Y mieimize T, o o piae 07T -
. avant#arde , ) ~ morality play . . el T VT
: “bland : . multifarious ‘
. citatibn, ° - néology . .
: coercive N h perspective ' i -
convene’ : ) - pontlff e - .
‘ dilemma . progeny o L N
s disenfranchise " _'pronunexamento L : N S
“drudge . ' ] .. quantum theory RN i . .
egregious o ~ recriminate - 5
- ethnocentric "t . replete ", : TN :
' o . fallacy o - revert T e
fiat T R rgvitalize R SRR
x . = idiom o T - ~se1f-deprecatlon NG N~
impropriety \ ghapkle e .
—-— innovation L ’
. T ip®e dixit ’ \ T B tenet : L e

P . . . é“ .
. ~dubilate , o NN Yegf‘%gh . C O
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',IQQaE'l’or De-velopment of the Study of “Man Deges Not Think With Brairis-Alone” o
B 2 .- . SN\ . = ‘ ;

ope -

‘Why does Laird conclude that thinking is a needed commeodity?

How would thinking boraffected if there were no words? . .

-

Defend this statement: * ' : . good brains in part ‘geod brains because they have large
vocabukaries to work with.” (See text, p. 225.) .

K Dlscuss the quote “Everybody has the vocabularv he deserves.” (See text, p. 228.)

Discuss the 1mpl1catlons of the smoke versus fire fallacy (text p 231).

Justify the statemert . . . the use oflanouage}s the use of the mind.” (See text, p. 232.)

Parallel the complexity of modemn life to that of modemn language. ’

What are the pros and cons for developing a world language? = =~

Why do attempts to formulate a world language f4il?
1

a Why cloes Laird feel that English has the best prospect for becoming a world language?

What are the potentials of other ¢current languages becommg universal? ”

3oL What are the reasons for and agamst. spelling reform in Engllsh”

- 3 .

) Suggested Activities - . . . '
o o > ‘ A
s Draft a topic outline’on the functlons of vocabulanes g1ven by Laird (text, pp. 226- 227)‘

- =Have the stuclents take the test (text pPp- 728 229)

Research George Bemard Shaws efforts to standardlze spellmg and to create a world

: language . .
— s L L] ¢ -
Write a long theme defendmg or refutmg _the idea that a world language would promote
world peace. S S - L

. . »Create a collage depicting a personal concept of language Do ‘artificial language (text, |
’ pp. 25- 27) A :
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. / N
Other Sources . i . CoE ' B
. ) 0 é
Ashton-Warner Sylvra Teacher. : ‘ v )
Gibson, William. A Mass for the Dead. . ) “ . - .
. - Keller, Helen. The Story of My Life. - . ‘ K
Pollock Thomas Clark, et al. The Art “of Commumcatmg ' s 8 .
A . g v
/ B Background Study ' s . i ' . :“ * N
. ‘ . ' . '\- 4 —-.a f_ ’
Research the history of nonverbal commumcatron
N ’ : ! /
T Become fasuhar with the brographrcal sketches of both “Anne § anaandHe']en Keuer ;
B .- : B S - L
iy Tetee T e K e, -
Ideas for Develo{fment of the Study of The Mzracle Worker . - ’ T
- . N
. 0B -
What are, the steps of the ﬁ‘lay s conflict as set out by the act dmsxons" .

b

i o .Advance Program-English 291

- 3 .
« »
- b4

CE LA HISTORY OF OUR LANGUAGE

< —

The Miracle Worker ’ . . e

Behavioral Oi)jective

After reading The Miracle Worker the student will cite at least three examples from the play
which illustrate the extreme importance of communication in the lives of individuals.

Textbook ‘ . .

Gibson, Wiflfam. The Miracle Worker -

» . .-

ot . . -
oy . « h ‘

‘What does Anhie mean by saying twice_ that God. qwes hera resurrectron" Whese? How many

resurrectrons are there in the play? . . . .

VRN The play raises some mterestmg pomts about the, natufe of language and the way we learn it.
Did Helen have any | nguage before Annie came? Can one think without language? How many

o " times are ordinary ch ddren bombarded w1th words before they Know that “thmgs have
names”? . . 7o T - )
.. . -a~. R .
What gontrast does, the setpng provide fo(the stormy actlon" N

Al .

e Why does Grbson have the Ke{h:rs emphasize Al *‘crudeneSs”"

R
oy
.

b I




r

_indications does the playwright give to show us her qu1ck 1nte1hgence and curiosity?*

" for it previously in the play ifself? . . ¢

_to restrain? ' y

e s
N . H
R

/ .. : N ) . . g ‘ ¥ \ \. -
. : - . Advance Program-English*291
\ ' ] . . ‘;._\ . . .

s ! +

/‘Note the irony and prophecy of the first line of the play, HeIen s strength and v1fahty are =

established in the first few lines. As we see her for the first time with her ‘family, what

L]

“Fluidity” is the key word of the staging. How do all the elements of the play flow into one
another in space, in time, in dialogue echoes and completlons, and in‘mutual influence of
characters™on one another? What does Gibson mean in his mtroductlon by calling his goal
“spatial counterpoint™? ' . .
The conversation about Grant’s siege of Vicksburg of course is not accidental, especially
coming where it does in the play. What did Grant (especially in the eyes ofySoutherners) have

* in common with Annie besides obstinacy? .

' . * .

Why do all the bells of the town burst forth when Helen learns what “water” means? Do you SR
think the excitment of the moment on stage is enough without this sound? Are we prepared

- - —
- T ——— N

What other sound effects cortribute to the play’s meaning?

“
A

What type of preparation would be necessary for the actresses playing.Annie and Helen? Both _ -

I 4

Anne Bancroff and Patty Duke practfced blindness. What normdl reflexes would “Hélen” have ™

d

Does the subplot of James’s struggle with his father strengthen or weaken the main plot? Do .
you think it is contrived to add a little more stage actlon" Or ‘does it have something to say
about the theme? , ~ .

-~

It is fascinating to Jook in. the plziwadr references to teaching~the miiraclé When two minds -
groping toward one another estabhsh contact: A good place to begin is Annie’s description of .
Helen as “‘a little safe.” . . S
- o A
’ s .‘ " . T
2 , : ,
~ N " .. ! N
t g ‘ L
N ¢ 2 .
- s - x ) . ' S\ VURRTE
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Suggested Activities ,

-

©* Participate, if applicable, in the Hire the Handicap essay contest. ~~ -

= -5

>~ B N -
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\ »
-* .
. .

' -~

"Invite.a teacher from the Kentucky School for the Blind and/or the Louisville Deaf Oral School to
discuss with the class the teaching of the handicapped. . .

. ~e .

Ina class period expenment with nonverbal communication.

Invite a guest speaker who has had speech rehabilitatiqn.

~
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Behaviorai Objective

K4

relatlonshxp between language and class standmg

Al

Textbook

—— e —— -

Shaw, George Bernard. Pygmalion.

Other Sources,

- Bentley, Eric. Bernard Shaw.

Hamilton, Edith. Mythology.
Mayne, Fred. The Wit and Satire of Berhard Shaw.
Shaw, George Bemard. Bernard Shaw’s Plays.

Background Study

Review Shaw’s career as a satirist, dramatist, and student of the English languagé.

o

Become familiar with theatrical terms and stage directions.

P .

Read the myth of Pygmalion and Galatea.

‘

Ideas for Dévelopment of the Study of 'Pygmalion'

" Discuss the str'ucturel of the play.

Are the opinions in the second paragraph of the Preface justified?

: Who was Henry Sweet?

What does‘ the 1ntroduct10n show of Shaw s knowledge of the Enghsh language"

[ ]

['S [

Discuss the type‘s of beople presented in Act I; discuss the dialects of these characters.

%4

Contrast the personalltles of chkenng and nggms

R

<

~~

Having read Pygmaltorz the student will state and give support for an inference regardlhg the
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What does Eliza mean when she calls Colonel Pickering a “gentleman”? - -
L . LR - } o~
Why is Doohttle happy to be a member of the lower class? -
Sy r 4 . " i
. Explore Doolittle’s d1scus510n ofrmddle class morahty )
. %, - ‘> . qegs . _ P
What does the scene at Mrs. Higgin’s “at home’” show about the superficialities of society? i
A , 4 . . . * . .
_ What problems relating to-Eliza’s development begin to occur n A’,ct 11?2 : ~_
- Drscuss the reasons for Ellza s outburst against Higgins in Act 1V; why does Higgins respond as
he does?™— — L ) | ,
- - ! — —-a-.t\—" T
Discuss the changes in Eliza’s spéech pattern and her life. * _ : R
o “’ N e - . “ - ! 3
‘Discuss.Eliza’s development as a person. ‘ E '
) L . ,
Suggested Actmtres ‘ .o ’ . T
Listen to%a recordmg of My [Fair Lady drscuss the relevance of the musrc to the plot of
Pygmalion and compare the effectiveness of the endings of these plays- -
N .t
Write a sequel to the,,play and compare it to one which Shaw wrote. . B
B : N v e ¢ . < ) P U +
’ N . — .l . N N .\ ey . : . L 4 - * . ’ ‘e
Investlgate tlre"relatronsmp of language and social standing in Amerrcan life. N . -
. . - R UNEEC N
Make tape recordmgs of dltferent Amerlcan d1alects - to R N
' x Wnte a short sat1re concerned w1th language. T ’ )
- I . . s .
e Make a model or drang of one stage settmg of Pygmaho?i’ = h
R lind ._ _— - N P ’ * Ty . '
. Make a hst of actors, ac(r’esses, or classmates who could“pogtray the roles of Pygmahan s
- characters this will serve as ane'xel"clse i evaluatmg students understandmg of umversal - _
types found in the play R ) LT : S ) "
W, 4 . R _“__»'ﬂ . - ,
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L : r ’ ' ’ , ’ ' : “ - T , ' Y
: ..o, ~#4*e - LITERATURE -, - —_ . S A
- \ s ‘ \. N . ' ' ; '
\ ) Artimal Farm RLESE .,
PN ' . - s
4 - P . ' 4 N .w
; . é‘ T . ~ - Lot ’ ’
Behayioral‘Objective, SRRV , Ly ’ .
IS e L . , : A "
e  After reading Animal Farm, the student will cite at least three examples from the novel wluch .
identify language as a tooI of persuasion and" argumentatron , - .
Y - - “’t .
» . . 1 ) . \ i ‘_l . “ i
Textbook : ’ - ) ..
. Orwell, George. Aninial Farm. : _ Co E Do
- ».‘. - 'V . ! ' '::% .t 4
X, i B W .
c e . "y A ,
Other Sources % . . A . . o 5 .
’ Hoover, 1. Edgar. Masters of Deceit. , . . . ‘ £ °
Jacobs, Dan J. The Masks of Communism, : N
. Miller, William J.; et al, The Meaning of Commumsm . ‘ -
Warriner, John E and Francrs Griffin. EngIzsh Grammry' and Composrtton ‘Complete Course
v ‘f; -i
. . . . A ’f’ ,
Background Study ol T s
- - - “ N - . . Sa. B /;a, 7 é - - - ‘ ]
. Research the ideology of theorists and revolutronanes assocrated wrth the Russran Revolutlon .
. of 1917. _ . E - ot g
Research the conditions leading to t}fe revolutionf . . 5' - )
‘ Contrast the’ original dream of the revolutron with the actual deve10pment of social change in . .
Russxa i ' . r e )
, . . . oo "' . r'% _’:, s f’ . «
,'R/eview satire and allegory, pointing out the elements of each. P T noa
- Reyiew the various utopianrideas studied previously. T G k
" - ’ ’ —.‘ - ‘. .4 N
L * Research various practical apphcatxons of the utopran 1dea (1 e., Brog';'k -F experiment, ,
: Mormons, Shakers, and Zionists). ' ~ ‘ :
. - . / ’ B - : o .
‘l v .. . v e . "~ * ' et
. v ; r's ~ Z
o , : 36 -
e \)‘M F“L. - g T '. - - St -y - . - 32_ . _-,, P - e -_.J -f\ . : ——— ‘.‘;Lw».
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; Ideas for the*l)velopmen‘t'of the Study of Anzmal Fat;fn . . RSP .

. T s

What s a fairy’ tale? Discugs, using the mtroducngﬁ as a bas1s for refe#ence why_Ammmarm -
was subtxtled a fairy tale. . &

1

v
: » %

Also using the 1ftoductlorf Ammal Earm, anMr the following questlons What two events
happened simulfaneously tn August, 419457 At what aspect of government was Ammal Farm

" aimed? What charactenstlc message does Ammal,Farm convey" I - . ¢
53 , . S ) Lo
d 4
Discuss the concept of ,natUrallsm as a type of literature; how does thls differ from the
concepts of romanticism, realism, and class1c1sm” . ) .
i P ‘ .

Was Orwell’s purpose in writing Ammal Farm serious or frlvolous” Crte Bidence to support
" andwers. A % Y.

-
Sl ot . -~
- ¢

—_Compare and/or contrast the main events of the rebellion in Ammal Farm with those of the |
ussian Revolutlon. L . - , ) |

Study the significance of the names glven to the characters and the ch01ce of ammals as |

representative types. U » ] .

*
rd LI

v SOme characters in this book will not necessarily. corre’spond to some person in history, as
some can only be interpreted As types determine the conjectural counterparts of the

characters of the book as they can best be interpreted.
- { N - -

.

What- is the _orlgm of the word propagandal.e”” <
- - A - £ LN .
. . - - £ |
L ; . |
Why do we need to study the techniques of propaganda? ' i .
Dei" ine each of the four general classlflcatlons of propagandaﬂ, direct, 1nd1rect subversrve and
counter-propagan,da _ . o ./ i '
; Le .
Analyze propaganda practn:es in polltlcs advertising, and religon /l/y using specli" ic examples as
-~ visual.aids to supplementclass d1scussron . . . ,/" 4 Lo
’ . / _ - €, ) N .
“Discuss methods of c',‘lear, logical redsoning: inductive andAfeductlve reasomng, reasoning by - .
analogy, cause and effect and the relevant fact Y, ‘& S —f"’/,' i s
/- - ' - . . w
Suggested Actrvrtres ’ ' o
\1 Defme Marxrsm socxallsm commumsm totalltar‘xamsm and dl ical materialism. - .
. - -‘ - e
‘ Asslgn individual reports on the mfluence of Karl Marx Fnedrlch Engels, Nikolai Lemn ’
. Jﬁseﬁ‘n'S‘tahn and Leon Trotsky /' . - . i
o d L e ’ ~ ‘ - . .,
¢ 7 .- R ; PN . i o
'r- R 3 “:-:' - T ’;“. ] :- . _f)"‘{(- .ot s . ”" . T et
/ B A7 - K .
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In elther .a written or oral d1scuss1on reflect upon an outcome for Animal Farm if b
Snowball had deposed Napoleon . ‘ - T
* + Useasa topic for debate: Resolved,,that Animal Farm isa prophecy of ‘the .
Prove or refute with ev1dence . )
. rtext p. vi.)
Divide the students into two groups one group will cons \,’9
certain id@ology or a campaign for an mdmdual a
counter—propaganda program. . . .
Copy/ or tape a television or radio commerpial W use ofﬂoaded words.
EY
Through research and study, d;termme the use of propaganda and its effect on . |
establishing and mamtammg spec1ﬁc dictatorships; present this material to the class in ‘\.
oral reports. - . ) 4
Review examples that might quallfy as political propaganda: None Qare Call [t Treason
© A Texan Looks at Lyndon Johnson and A Choice Not an Echo o @/ { . -
Use as a, general topic idea in a short composition propaganda versus fgeedom of thought'
use a specific example (d.e., a commumst—bloc country) to illustrate thé controversy. .
Vocabulary : T . p .
apathy - ? _ L indefatigable . \ ‘,» , 4
beatific . .9 .  irony A ‘ .
* blithely " , llthograph - s Lo
bon mot- . o~ " mass media  ~ ’ )
caricature T Y nationalism .
C?C‘ T ’ procure . C . . .
B disf ter,:. T o ' 'proleta;'lan , CL . .
. dole ‘ . + prototype -, . ) . L R
~ enmity e * jpublican,. . . . ; . .-
fable ' o . sadism © A ‘ .
fantasy | P * superdnnuated . 5 ‘
gambol -~ - . .. . s taciturn . C .
. ‘}‘ ‘ ' : ' o “ ? . ‘ '
.. - °
- . Q *
- ) B s L™ : " s h .
- Iy . % .y st . . a
e v . -
Ty ' . N
‘ |}‘ :“:v ™~ ¢ ? {. 2 .
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b Behavioral Objectives'
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Short Stories I .
! o

. ’
P

After reading and discussing selections from Short Storjes I, the student will demonstra

knowledge of the short story as a literary form by explaining four purposes of the short story

(e g., efitertainment, 1nformatron ethical lessons, and character analyses) P

P
‘a

Grveﬂ a selection from Short Storzes I, the student will (1) write a paragraph analyzrng and
N objgetrvely interpreting the examples of life presented in the story, and (2) state an analogous

(
situation: or characterization from his own life experiences.

.
’

Grven « seléction from Short Stortes I, the student will identify and drscqss ina paragraph the

’ elements of conflrct and/or struggle found in the story.

‘. J

v .

literary worthyof this short story in terms of what the author has said and how he has said it.

v;.v;’~ s s | "/' ~(}— | e.“, N ,y(
Textbeok ., .

P : PR * ~ o [ Y , & /

., Alwin, Virginia, ed.- Short Storjes 1.
" Q , ) ' . o
Munro H ‘H.' “The Open Wrndow

’.,"o .Ellin, Stapley, “‘Unreasonable Doubt .
lfl‘amson Henry Syndbr “Miss Hinch”

2

k

Connell Richard. “The MostDangerous Ga}ne” Coe

London, Jack.

Krplmg, Rudyard

“To Build a Fire’,

“Rrkla-Trkkr-Tavr

Buckley, F. R. “Gold- -Mounted Guns

“€ave,-Hugh B..

“The-Mission”

* Buck, Pearl, <“The-Frill”"
Henry, 0. Q“The Rénsom of Red Chref »

Daly, Maureen.-

Fessfer, Michael. “That’s What Happened teg Me™s

“Sixteen’™

Jackson Shirley: “Charles”,
Brddbury, Ray. “All Summer in. a Day

"
3
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After réadrng and drscussingvselectrons from Short Storzes I, the student will choose one short - /
story” and ,wnte a multi-paragraph ‘theme stating and substantratrng his evaluation' of the -
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\ Coe . Examine reasons why “Metzengerstem” by E. A,f Poe, published~on January 4, 1832, in the

. e ' ' ’ ;0 ‘Advance Program-English 291

.” . Other Soutces L S

. Brooks, Cle nth and Robert Penn Warren Understandmg cmtzon o
" Cassill, R. Vi. Writing Fiction. v - :
Perrin, Portgr, and George Smith. Handbook of Current English,
« °  Schweikert,H. C., ed. Short Stories. .
“ L Stegner, Mary and Wallace, e_ds: Great American Short Stories. A
. /

Background Study /
Introduce applicable terminology of the short story.

’ ot Explore the differences between the short~s;'fory and the novel.

2

7

= " Read the history of the short storyl in the “Introduction” by H. C. Sck_)\iyeikert in his book
: Short Stories. * ' ' RN

-

thladelphza Saturday Courzer is considered by many author1t1es as the ﬁrst short story. |

Rea& Poe’s review of Washmgton Irving’s Twzce Told Tales. .

’
v

. “
. R . i (¥ ' s

Ideas for Development of the Study of Short Storzes 1 L a

D1scuss Vera s reason for lylng to Mr. Nuttel. ’ ) ' -
L4 )

' . ‘Point out the a_uthor’s purpose in characterizing Mr. Nuttel as a very nenyous man. )

.' . Indicate the legal significance of the tit}e,{“Unreasona‘ble Doubt.”

g “M;ss Hinch” is a detect1ve stor:'\ show Hew the author creates mo H/usi)ense by revealing'the

. murderer at the beglnmng of the: story '

7

L)
- .. L What arg: the two basrc conﬂlcts between Mlss.ﬂmch an{/ / y 4 e \-% s ..
. Compare the surpnse endmg of “The Qpen ‘Wi dow” and “The Most Dangerous Game
discuss the reasons why e1ther may be contnved e . o e Y
' In “To Build a Firyqnam the confhct betwéen. man and fhe elements . ) / .
A i ’ . X s M . R . .
" What is the 51gmﬁcance of not nammg the marin “To’ Build a Fue Cot e T e
>/ T’z P
5 4 The endlng of “To, (Bulld a Flre is reahsuc dlscuss why the endmg is or is nof/ satlsfyinge i )
» . L gl . . / . » . “i
- ' ' ' . vy .. Y ‘o ; RO
c . ot 7 k2 ° i
¢ . Fy - - w.’”‘ ., N "; 3 7 s - W
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Show that althoughg(iph'ng’s Rikki is an animal, he has a very decided personality. ~
What is the author trying to show about the actions of Willie in “‘Gold-Mounted Guns”?

Discuss the connotation of“Gold-Mounted Guns.”

'What was Yoiande s mission? ) ‘ ~ -

~,

Drscuss the a&legoribal aspects of “The Mission.” ) . “
Explore the réasons for the personality conflict between Mrs. Lowe and the Chinese native.

What signiﬁcance can be found in the title, “The Frill,” other than the naming 6f an object'."
Why does the act of k;dnﬁppmg become a funny situation in “The Ransc‘qf Red Ch;ef”" ,
. -
Drscuss the effectnseness of the ben-ﬁ'dentlal and the mtrmate quahty in Szxteen~
~a.

Compare the feasons for the umf‘rcatron of daydreams with reahty m I'hat s What Happened
To Me.” (\’ -s‘ ) . <

lee the reasons for Laurie’ s mrsbehavror at school in “Charles, .

. -

Give reasons for LAurie’s descnptron of Charles as bemg brgger than Laurie and havmg to wear

'..nobmhandjacket oo . .

,r,,-

I3

+

Dlscuss how Ray Bradbury combmesthe famrhar with the brzarre to create reahstrc fantasy.

ﬂow does Ray Bradbury use atmosphere to affect the senses?

.y ~ ‘
Describe in a pmgrapﬁ tb,e settmg of the planet Venus in “Ail Summer in a Day.”

AI

\ Suggested Actmﬁes

Usmg the short stories that have been read write a paper deplctmg the protagonist as
’ erther man agamst man, man agamst hunself or man agamst an abstract force ‘ -
. ™~
Deﬁne in thrcc paragraphs the d1fferences in pomt of view, i.e., first person third person,.
andornmscrent . i
Write an explrcatroh of a short story that emphasxzes elther plot charactenzahon settmg, S
or theme . ) . \ .
Bring examples to class of the following techniques of style: vivid, concrete detail,
rapid-moving narrative, and strong emotional impact. . ‘- .
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~ ONPRINT MEDIA = -
& N /// hd ’i -~ . ., ’ . . ’
N ble-from the Louisville Free Public Library A

-~ \,_\_\“'\- = ‘}\‘ -‘ E hd N ” - - - o >
R 4-55 Helen Keller in Her\Srory. ngochemont, n.d= 45 min. Black and white. o i
<L - Sound. . . ‘ Ny )
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Recérdings_‘ ' - \ =T ) -
L " Borge, Vicfor. Phonetic Pronuncia‘tiorx '

British Dramad League Dialect Rec:ords:’- \ o :

‘~Kokei'itz, Helge. A Thousand Yéérs of English P(qnunciatibn. Educatiorié;l Audio-Visual, n.d.
. ~ : : \_ \ ) ) c
The Linguaphone Language Récords. : N .

. The Mg Nobody Kriows._Atlantic Recording Corporation, 1970, o ' v

- My Fajr.Lady. Columbia-Recards, n.d. or.smg\osz’ois. [ S
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Aruitoxt provided by Eic:

e stibject and its verb or between a pronoun’

. and its antecedent

-

* pro. shift . . hift in pronoun from one person to another

ref.

. e

usually used to indicate that the reference.
. - fora propoun-is ndt clear

"

E

.~ 7+ errorin prorioun case . .

b dangling word or phrase

misplaced modifier '

faulty parallel construction

\

»

. . sentence fragment _ ]
two sentences are spliced or fused together
by acomma . -

[2

faulty compound sentence ‘

run-on sentence

i - ) ""\:
transition needed or in need.of change’

verb tense

tense shift

wrong word. érror in the.use of a ‘wort)
in terms of _mesning'or connotation ’
. ; o _ .
informal diction, not suitable for
‘writing '
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~ -= 2 APPENDIXA -
: . A'LIST OF COMMON.-CORRECTION-MARKS .
, s co .
Symbol -, Indication - : o s
 agr. lack of gljammafical agfeement betwegen a
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Aruitoxt provided by Eic:

’
‘
b1
. PU.
.
’
g
N
Yy
~
.
o
’
-

o

LA T
.
’
’
4
.
.
[
.
.
:
.
.
.
a
.
.
-

e
~
s
.
v
3
-»
.
3
4
.
<
.
.
.

f e
e
« LA M .
. -~

. I
‘
* N IS .

. ¥
a
- g

‘Indication
“awkward . |
» punctuatiof Is wrong

-spelling .

« not<lear -

. illegible handwriting '

something omitted " -

paragraph
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. N " . APPENDIXB -
" AIDS FOR TEACHING ANIMAL FARM AND PROPAGANDA

- 1
N - . . ”’

Suggested Counterparts for Characters ‘in‘Animal Far}n ‘
MR. JONES-—czar anstocranc element capitalistic oppressor

OLD MAJOR-Marx, Engels, Lenin -~~~ S

“

BOXER—the masses concentrated as gulded strength

CLOVER fema]e counterpart of Boxer

~

BENJAMIN-cymc intelligentsia, OrWeIl‘ K .

MOLLIE—pIeasure -loving, decadent defector

.

' MOSES—prlests rehglon | | ]
. .SNOWBALL—Trotsky o . ?

NAPOLEON-Stalin

SQUEALER-propaganda machine.

SHEEP-the easily led and the easily brainwashed menmibers of society
PIGS—party members ¥ - < ‘ S .

DOGS-MVD secret police . . . R .

4

v

PIGEONS-spies and inﬁltrators sent to other nations
“BEASTS OF ENGLAND” “Internatlonal”

MR PILKINGTON OF FOXWOOD (easy-gomg).AND MR FREDERICK OF RINCHFIELD
(shrewd)—natxons or governments not sympathetxc to'communism -

. SEVEN COMMA_.NDMENTS—the ‘Party line with its changes

%
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* - -

. . ?
Propaganda Devices _ . .

e

- -

HASTY GENERALIZATION-drawmg a conclusion from-an madequate sample whxch is not -
typical of the majority . \

COMPOSITION-reasoning from a’part to an organized whole
DIVISION-the reverse of composition ,

SPECIAL PLEADING-presenting only one side of an argument

~

'GVERSIMPLIFICATION-statmg a comphcated issue in a smple form; slogans capture

attention and-memory

POST HOC-assuming that because two things-happen simultaneously there is some causal
connection between the two;.do not assume that just because one event precedes another it
caused the second event

BLACK AND WHITE (TWO-VALUED ORIENTATION)—-supposmg that there are only twq,
choices for every issue

.

MISUSE OF HUMOR—using h\umor to defeat or to divert evidence . .,

DECISION BY INDECISION—assummg that by refusing to make a decision no decision is
made .

OBFUSCATION—usmg words to cover or confuse the issue .o
EQUIVOCATION-using the same word in two different ways

LOADED QUESTION (FALSE DILEMMA)-phrasing a question in such a manner that the
opponent wxll with any answer, condemn himself _ . .

'MEANING BY ASSOCIATION—io establish in the mind an association between a given subject

and some logically unrelated subject: testimonial, misuse of authority, prestige of great names,

. pictorial association, bandw,agon plain folks—appeal snob appeal and transfer

*

REPEATED (UNPROVED) ASSERTION—repetItlon of*an 1dea tq substitute for proof or

evidence ’ . OO

APRESTIGE JARGON—erﬁp]o‘ying impressive esoten‘b language to get a point across

CLICHE THINKING-Substltutmg proverbs, maxims, aphor!sms and quotatxons for clear
reasomng ' . . - o
RATIONALIZATION (FALSE SYLLOGISM)—glvmg a good” reason mstead of the real one;
jumping to conclusions ] .

\
~

) L | 46 .
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truth tha{ needs no proof

* Argumentum ad misericordiam—appeal to pity in place of justice -

" MUDSLINGING-name-calling __ -~ ol

14 L.

Advance Program—English 291

' .

MISUSE DF EMOTIONAL WORDS—-the use of words w1th distinct connotatlon to play upon
 the emotions of another; loaded words to draw either favorable or unfavorable reactions.

BEGGING THE QU@STION—deﬁnmg an expre551on in terms of itself; statmg a p051t10n, as a

~

\

HYPOTHESIS CONTRARY TO FACT-—statlng with certamty what would have happened in

circumstances contrary to factual history . . .

/

+-FALSE"- ANALOGY—-usmg an analogy when it does not properly- ﬁt need points in cori\mon
between compared parts )

LIFTING QUT OF CONTEXT-using a single statement which, taken out of context may alter .
the idea of the whole composmon yf\
\t
STRAW MAN-assuming an untruth as a fact and attacklng it :to, advantage, stating an
opponent’s case 1ncompletely . .
ARGUMENT OF THE BEARD-usmg the middle ground for continual gradmg of shade to
raise doubts about the existence of real dlfference between opposites

Argumentum ad populum—the appeal to popular sentiment in place of reason,
Argumentum ad baculdm-substituting force for reason )

IS

R

Argumentum ad hominem-discrediting the man in plage of argument ¢

*

~ Argumentum ad rgnorantxam-assummg that an argument is necessarily false if it cannot be

proved . ¢ N ? > PO ;o

‘ - - ‘ . . *

- ‘ - ’
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ENGLISH 292<ADVANCE PROGRAM: MAN’S POWER WITH WORDS,

R ‘ ‘ . ’ . . : o -
Course Descrlptlon B . -
. N ) . . .
| Man’s Power w:.th Words- contmues through a second study of the short story and an
. " introduction to another litérary form, poetry. This theme is further developed with an ..
empha515 on man S presentatlon of his beliefs through.satire-and dlalogue
R ,{ “, < . LA . .
* s B ! Coe R N
- * E : \,f R . t . ..
P;erequlslte ' P : T ? L ~ . IR
P ’ . . ' v )
, / i
- Enghsh 291 ellglbﬂlty for Advance Program and/or teacher recommendatlon
‘24 PR ~. 5 . N . 3 . ’ S I/’ )
.. ‘Suggested Time Schedule ‘
/. . o . @ v . .
: o ,
Lo Vocabulary Study: o o
_ o Semor English Rewew Exerczses (p. 23 and pp 28-38) 1 week . ' S P
:; % < ,‘- - e . i
Literature: R ; A ;
‘ Sh_ori-Storiqs nmn . A 2weeks o °
.+ +The Dialogues of Plato T _ : 2 weeks T _
e - Gulliver’s Travels - D 3 weeks '
g - Poems and Poeis correlated with “ Lo b +4 weeks :
L. ! Senior English Réview Exgrczses . Coe £ : : O ’
| Y - . . (_:/, Z
General Objectives : < . R T * .
L i’ , 0 S ) .
Lo -Extends understanding of the theme Man’s Power with Words, introduced in English 291.
-’ ., 1 i . ’ - ! o .
K Demons}rates_'incrgased performance of composition and writing skills begun in English 291.
* , -« ¢ . . . R . i - !
{ 4 , -
{ Continues.exploration of the short story as.a literary form. -
R . . g .
N * ‘. . ‘ , . . ( N .
Recognizes poetry as a literary form.
Yo - VLo o . C
Interprets the presentation of man’s beliefs through study of satjre and dialogue. .
\ : 3 . ) 3 . o ' : o
’ fooon - &
i : A ’ |
. }/ oL . /‘ : .y * -
’ - ‘I <’ [
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Behavioral Objectives - * ‘ - ' o T,
.. . \ i . ) Sh
" ¢ Given selected exerc1ses from Semor English Review Exerczses the student w1ll exhlbltegrowth
" in vocabulary power by accurately completing the exercises. - .
? o . . . ' ? j_
After reading and drscussmg selectlons from Short Storzes I, the student w1ll .demonstrate,
_knowledge of the short story as a literary form by explaining four purposes of 'the, short story

(e 2. entertalnment mformatlon ethical lessons, and character analyses). . . .

¢

. , , .
Given a selectlon from Short Stories I, the student will (1) writé-a paragraph analyzmg~ and
objectwely interpreting the examples of life presented in the.story, and L2) state 4n analogous
. situation or charactenzatlon from his own life experxences . ‘ - C,
Given a selection from Short TS‘torzes II, the student will jdentify and discuss in a paragraph the
el'ements of conflict and/or struggle found in the stor:y fa . .
& . - [ )4
After reading and d1scuss1ng selections from Short Stories I, thé student will choose one short
' story and write a multl-paragraph theme sfating and substantlatlng his evaluation of the :
literary worth of thrs short story in terms of what the author has said and how he has satd 1t
After studylng the Dtalogues of Pla{o, the student will ‘cite, and discuss examples from the - 7
Dzalogues wh1ch he beheves illustrate the place and the purpose'of phllosophy in the, world )

»

©

After studying Gullzver S Travels, the studént wﬂl select a passage 111ustrat1ng the use of satire »
and paraphrase ih one paragraph the literadl readmg of the passage and .in«a second paragraph
explamthesatlre S ) T . . . Lo e
LXY v ¥ ’ »
_Based on study’ ang class discussion of Poems and Poets, the student w111 write a multl- .ot
" paragraph theme defining and defending poetry as a dlstxnct form of communlcatlonﬂ\
. . ! - . - “
Based on study and class discussion of Poems and Poets, the student will identify ar_xd discuss
in a multi-paragraph theme the technical aspects,-classes and stanzaic structure of poetry. . -

“Given a selectlon fram Poems and Poets the student w1ll write paragtaphs analyzmg and
mterpretmg ‘the orgamzatlon and integration of the elements of the poem.
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.. These exercises may be interspersed throughout the quarter.
: R > N p MY
1/ ’ v . J X ‘t-‘
q . . . .o
\ . v 1} ! . "
o < . . , . Lt ¢
- o » +° P f .
- ot 4 ' 3 ’ ‘
- N . N ’t v s o
a0 \ ~ . - ° ¢ \ ) -
- . i, ' . (‘ ! ‘ .
. ) , ) * . + -
‘. 2 : /JZ J N E I o ‘ ' ¢ i
. 3 4 y N
. A ; 7
't
o & i, ;
\ ( ~ LA
H J‘I o
\ . . ) -
A N . P
. ) . ‘ ' ’
. : , :
v ? L £
~ ’ P - >
: : ‘ |
. - 7 [ R \: ‘- ~ .
" a “ Oz . ¢ « '
K ";J o . v )
. - . . , R A"’:, N /‘/“ . . et
’ d . - ‘ . ‘ » . C
s . A . o
’ « IR . 48 7 Z
7o

PR . * \ S

. - o « /‘ ) . 3\ [
. . ’ o 3 '
- 3 . ') !
2 .« > ‘ . A ? * 4
O ' o ‘ s ) -
te, » 5 7 ’ . . * ‘ ’ M
_ " oy . Advance Program-English 292
) ¥ ~ PR
. Y . H . Ld Iy
R . VOCABULARY STUDY a8
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Behavnoral ObJectlve '

‘ <

Given selected exercxses from Senior Enghsh Revzew Exerc:ses the student w111 ex}ublt growth
.in vocabulary power by accurately completmg the, exerc1ses.

,’, *
3 A ; %
, Textbook S . oL e .
W Wpod Earl F. Semor EngIzsh Review Exercises. . L , .
"+ 4 H [ N LY
¥ ldeas for Development ., I . ] . ' 3

Do the followmg exercises: p 23 (1 ‘10) Pp. 28 29 (1 25) p. 33 (1~10), and pp. 35-36 (1 -10).

The followmg exercmés may also be covered p. 23 (11 25) pp. 30-31 (1 15) pp 33-44

K
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' .+ 7 LITERATURE . : . ,
‘ S . .
- " Short Stories II' - - Vo
Behavioral Objectives * = -* . , PN
e . . z
* o
o - N * . \ . ) . . - ‘ i )
. . After reading and discussing selections from .S'ﬁ/ rt Stories II, the student will demonstrate

knowledge of the short story as a literary form by explaining four purposes of the short story .
(e.g., entertarnment mformat10n ethical lessons, and character analyses? .

N P )
Given a selectlon from Short Storzes H, the student will (l) wnte a paragraph analyzrng and
objectively  interpreting the examples of life presented in the story, and (2) §tate an analogous
situation or characterlzatlon from his own life expenences _ :
Given a selectioni ‘from Short Stories H, the student will 1dent1fy and discuss in a paragraph tfle
elements of canflict’ and/or\struggle found iri the story . .

) ¢ .’ ‘ o 4 L
After readlng and discussing selections from Short Stories II, the student will chopse One short ~ .
. ',story and write a multi- paragraph theme statmg and substantiating his evaluation of the

literary worth of this short story in terms of what the author has said and howohe has saidit. ; . ° |

[
.

N [

Textbook , | . ' ‘ .
Scheld Ellzabeth ed. Short Stories II

: Gordon, Arthur, “The Sea Devil”™ . _ ‘ :

: . Checkhov, Anton. “The Lost Brooch” o N _

. . Poe, Edgar Allan. *The Tell-Tale Heart” S e .
: Saroyan, William. “The Parsley Garden” . . h -
Stuart, Jesse. “Spring Victory” .~ ~ - ) ’ ’
‘ Faulkner, William. “Two Soldlers” .

a - Benét, Stephen. “By.the Waters of Babylon” . - I
|

)

‘Other Sources

Cassill, R.-V., Writing Fiction. ) ‘ ‘ ,
Perrin, Porter, and George Smith. Handbook of Current EngIzsh
Schweikert, H. C., ed. Short Stories.

< Brooks, Cleanth, and Robert Penn Warren. Understanding cmtzon \ ' ‘ ‘
Stegner, Mary and Wallact, eds‘ Great Amerzcan Short Storzes |
|

s -};‘, IS
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~ Ideas for Developmerit of the Study of Short Stories IT

3 '

“'Read the-history of the short story in the “Introductlon” by H. C Schweikert in his book,
Short-Stories. . . (

>

P

o . - i ) -

, 4 « - X .
. . S ' A ) ’ e, :
c Coaw o . b - : Adyance Programerngllsh 292 .
Backgro'undStu'dy ©L e o % ‘
Introduce applicable termindlogy of the short story. . g
e t Explore" the differences betweén‘ the short story and the novel. .

Examme reasons why “Metzengerstem” by E. A Poe, pubhshed on January 4, 1832, in_the

thladelphra Saturday Courier, is ¢onsidered by, many, authontxes as the first short story

i

+ Read Poe’s review of Washington Irving's Twice Told Fales.

3 . ~ ]
- . ’

!
St ¢ ) .
,

What i the meanifig .of this $entence in “The Sea Devil”: “. .. the acceptance of imminent
death had done somethmg to his brain.” (See text, p. 10.) . -

How does the porporse represent a kmd of‘Justlce to the fisherman?
Give reasons for the extreme selflshness of Madam Koshlna in “The Lost Brooch ? .
v o ot

N4

b ‘: How does Poe make use of,,the ﬁrst person narratron im“The Tell—Tale Heart”"

In “The Parsley Garden what changes take pIace in Al s feehngs toward the two men who
caught him steahng" . . .

Show how the author of “Spnng V‘rctoryJ makes Mom the central character although the
story is told by her ’ , ,

! Sae, - - PN
5w .t ’ .

[\

”, “

HWhat is the connotatron of the line in “Spnng Victory™:
under the last year's leaves™? (See text, p. 188.)

-

[,

' Whaf does the word soldier imply inF aulkner’s story “Two Soldi‘ers”?s

Does Faulkner make Pete s brother s actlon of running away seefn reasonable?
In the story,'“By the Waters of Babylon > the pr1est s son breaks the laws of his people why is
*the son not punished? . - e
) How does the story, “By the Waters of Babylon,” show lack of understanding between the
younger and the older generatlons" o /

. the ‘sun wlll shine blue Nyiolets
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A : Suggested Activities - e S ' :
Rewrite *“The Tell-Tale Heart" in_the third person.
(;" . . . ) N ) M
N, T~ ‘Write a short research paper using as the topic sentence: Edgar Allan Poe is considered by
) - _many authorities the leadi.i}g\pioneer in the.field of short stories.
; ) Write a character analysis of Mom in *““Spring Victory.” L i
’ Write a book review of Anthemwby Ayn Rand, 71984 by George Orwell, or Brave New
World by Aldous Huxley; c_oinp_are in your review the idea of a fugre generation as -
“ _expressed in one of these novels with Benét’s idea in “By the Waters of Babylon.” "
.- < ' Write an original short story. . .
) Vocabulary
allude . L indictment ) : ’ , .
antagonist ) 4 malevolent B -
’ backlog S . pafl , : ‘ i
beleaguer ; palpable s
. g P . .
chronicle - pandemonium
) combatant - peremptory .
. . delusion plaintive  °
S distraught protagonist . .
dudgeon . reconnoiter il >
.+ clude rehabilifate . °
- “. flashback repercussion -
impinge reprieve .
. _ - _  inculcate variant . .
s * . ~ ’
. ‘s Ve ¢ L4 £d
& i ¢ ° )
.4 ! . *
s ‘ [
- ) ~ . .- : A n' - -
- ‘ , ) £ - = L) :-.) . hd
‘. s - 'A : . - ’ §l e L
‘-v.—E MC et e e s v e ST e e g e e - o -~ T L
e Py L4 . . . . . . . .o, ’
- _— ——, . ’ 3 - ’
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o «  LITERATURE : "
' Dialoghes of Plato .,
** Behavioral Objective . e ‘ S ‘

-

* After studying the Dialogues of Plato, the student will cite and discuss examples ‘fromc the
Dialogues which he believes jllustrate the place dnd the purpose.of philosophy in the world. -

»

’I'extbook ' . <. .-,

¢ -

'Kap{an J D., ed. Dialogues of Plato (“The Apology,” “Crito,” “Book IH - “Book VI ” and

Book VII).
* +
Other‘Sources : L C ) | C - ’
: Bellamy, Edwatd Lookzng Backward ' A - Ce s

Bushnell, Nelson S. Literary Masters of England.
‘Durant, Will. The Story of Civilization. Vol. II The Life of Greece

. Hamilton, Edith. The Greek Way. - .
Hornstein, Lillian H., ed. The Reader’s Compamon to World Literature. ’ .
Stemberg,S H., ed. Cassiil’s Ezzcyclopedza of Wor]d therature ) © -

Background Study s v -
" Research the life of Socrates. - —
\ . "

Seek proof* to ShQ\ that Socrates actually lived and ‘was nat jpst a_figment of Plato’s
1magmatxon \»\ . ‘. el -

Contemplate the relatlonshlp between Plato and Socrates " e s ,
_ Research the pohtlcal and cultural background of Greecem’the ‘4th century B C

PN

Research the succession of pohtaeat mﬂuence exerted by Socrates Plato, and Anstotle on
‘Alexander the Great. " : ; . .

'Research Plato s mﬂuence on educatlon through the es‘tabhshment of the Academy

. - .
R _\/ - — ) . _ & -
. -\._:\ . ¢ .t P T B .
. ‘ \\\
~ .
- - ~ * 4
- ~ - - r Lol . -+ h
P“.\ - v .
- 5% ,
Ve ’
.
.
:




’ ) . » . A S ' . v

Ideas for Development of the-Study of Dialogues of Plato

Discuss Socrates’ ideas of justice ina de-mocracy. ' l ) ) T
L C 'Déﬁ'ne and explain the 'cha'rges against'Socrates. . . -
Why are Socrates dlsc1ples for the most part memhers of the younger generatron" y N
* - . . ’ -
. Definé the Socratic Method : o - .' . _ j :
. ' ‘Why did the Soeratic Method seem unthmkmg recklessness to many member§ of Athcman

society? . ) o L N

< Discuss Socrgtes’ definition of himself as the “Gadfly.”” (See text, p. 25)
Discuss Socrates’ reasoning that a citizen must subrmt to the laws of a state even though he
drsagrees with the laws of that state.

. \

Discuss:Plato’s ideas on the education of the young.

What' is Plato's conception of the soul?

Discuss Plato s philosophy of the harmony of the body and the soul. \\
. ’ AN
_ Explam the analogy of the mutinous crew and the prlot in relation to the ob of polit_ician_s
- and the philosopher. . .- K -

3

Y .
\ . v
.

\,

Explain how the. simile of the cave isrthe climax of Plato’s philosophy. . N .

. ) . . ) ‘ N - e ﬁ*& :tf‘f-;:’-‘-iﬁf"‘
. ~ Discuss the symbolidm of the prisoners and of the distant hght what do the moving »?m' and

2 ) shadows on the opposite wall represent" - . .-
s . \ R ¢ N

Explam Plato’s conclusion that the power and capacity of learning exist in the sonl already and

that the conversior. of the soul is as the turmng around of the: eye from darkness to light. (See

text, p'363 ) . o , G “ N

LR . « -7 PR

f
L3

o . Suggested Activities

Research various utopian ideas (i.e, St. Augu'stine’s City of God, Bacon’s New o -
Atlantis and More’s Utopia). : : i :

. Wnte a short paper bn Socrates statement’
living. ., .” (See text, p. 24.) N

<
pS »

i Rt T .- g - T e T i e I e




<

.

¢

and Brave New Warld.

“Write a comparison of Pfato s 1deas of a Utopian society and Bellamy s ideas in Looking

Bickward. b e
From the stl;dy of the allegory of the cave, create an original allegory. - : .
Vocabulary .t ’
aesthetic (esthetic) logic
allegory philosophy )
classic sensitivity -
dialog (dlalogue) sublime
humanities substance
hypothesis symbolism -
ideology . Utopia .
imagery . ’ .
. ‘ 4
. :' , N
~ . . \\ N . !
/ . ~ ’ . v
s 8
4 * , - ~
; 4 - ‘ - “ + .
: 08 -~ - - ’
: : 34 ooty

Advance Program-English 292

Examine works of other wnters that represent a non-Utopian 1dea (1 e., On the Beach by
. Nevil Shute or The C?uld Buyer hy John Hersey), other’ sources might be Alas, Babylon

<

L




" Behavioral Objective

LITERA

Gulliver's Travels

TURE

FY

’

“Advance Program-English 292

After studying Gulliver's Travels, the student will select 4°passage illustrating

the .use of satire and paraphrase in one paragraph the "literal reading of the

Iextbook

Swiﬁt, Jonathan.

h]
Other Sources-

Gulliver's Travels.

<
-

L]

passage, and in a second paragraph explain the sat1re.

3
. ’

Bushnell, Nelson S., et al, Literdry Masters Jf England.
Fuller, Edmund, and O.B. Davis., Three World Classtics.

Murry, John Middleton. Jongthan Swift: 4 Critical Biography.

Preu, James A, ''The Case of the Mysterious Manuscrlpt." English Journal,
. November, 1963, -

Background Study

Al Il

~

bl
) ~
>

¢

.

4

-

i

Woods, George B., et al. The Literature of Eugland. Vol. 1.

- Define satire, showing examples in poetry, prose, cartoons, and drama.

Research the.life of Swift (e g., social influences in.Ireland and England
polltlcal ~influences in church Crown, and party, and literary influences
.7on his contemporaries) .

>

. .‘ N

Read other works by Swlft (e e, 4 Mbdest PﬂoposaZ Tale of the Tub, and

Battle of Books).

AN

»

4 Rev1ew satiric works by other authors (e.gi, The Republic of Plato, Lookzng

v Backward by “Edward Bellamy, and Animal Farm by-George Orwell)

Ideas for Development of the Study of. GuZszeP's 7%uvels

-~

\
v

A

Consider these different approaches of teaching GuZszer’s Travels: the

.entértaining narrative for children and the satiric study for adults. .

.
-

Discuss the elements that make GuZsz?r’s Travels acceptable to man even
though it presents such a critical p1cture of mankind. .

¢« .

EEKC-»-MM .

wll Toxt Provided by ERIC

1




foe L I3

ire has certain dunes, after determlnmg these, dlscuss Swift’s purpose in wntmg Gullzvers

Travels T .o ] _ .

.

Jonathan Swift was accused of misanthropy (hatred of mankind); analyze this opinion,

expressing essential points concerning this statement; did he actually hate mankind? Why or -

Advance Program—English 292 -

why not? In relation to this; what was Swift’s purpose in life?

" Suggested Activities

!

I

-

s

. .

1

_After considerable research and dlscussmn write a paper showing the paradoxical element
in Sw1ft s life wh1ch contributed to his bitterness and mental imbalance in his latér years.

<

Of the four sem1~Utop1an places, which one presents the closest analogy to our world
today." Develop this analogy in a paragraph.

L

B

Make a comparison of the Utopian dreams of ‘Swift in Gulliver’s Travels ‘with one of the °
following: Bellamy’s in Looking Backward, Plato’s in The Republtc and Orwell’s in

Animal Farm.

Vocabulary

éntipathy misanthropy”
appellation . necromancy
computation panegyric
conceit - paradox , . .
concupiscence .pecuniary
conjecture -perthelion
countenance * pernicious "' R -
demesne petulancy
diminutive - -prodigious
“diurnal prognostics
diversion projector g .
" . expostulations ~ " provocation
' felicity pursuant ‘
huzzas - guantum ’ .
ignominy tealism, )
infallible sagacity i '
insipid - sarcasm* ’
_latitude ‘satire . L
libidinoys -, ‘secular -« '
lineament sublunary . ,
_longitude ‘sustenance -
"maxjm ) wvolatile ! b
metamorphosis . T
’ . ~ .
v 00 . ‘
: - R .

PR N —
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. Ideas for‘Develontnent o'f the Study of “Voyage to Liliiput” : ) T i . N

Find examples of pohtlcal satire such as the ROpe-Dancers who “dance” attendance upon
powerful figures to gain advancement. .

\ » 5 _
Point out examples of religious satire such as-the pollution of the temple by a murder.

Gulliver performs various services for. the Lilliputians which they respond to in different ways;
what does Swift show, in the attitude -of the tiny people toward these serv1ces abotit the
'pattern of gratitude of modern nations? . C _’ . ¥

f
v -

LN
In a summary discussion, recapitulate how Swift used the Lilliputians to show the people of

hlS time to be insignificant to mankind. ' .

i

»

Asomrs &

: . o |
Suggested ACtiVitieS’ : . c T 2

- - hd ‘
Write a paper to examine the simi arltles shown by Swift between Lllllput and England
w}uch he usedto create a satiric effect o . Lo

5

C e

3

Conduct a panel discussign concerning certain pomts about Lilliputian law and educatlon
¢ of which Gulliver apparen y approved.

% v . 3 [y

Ideas for Developmens of the S'tudy of e tp Brobdingnag ) o

How do the first impressions Gulliver has of the Lilliputians compare and/or contrast w1th the
first impressions the Brobdingnagians have of Gulliver? s

» .
- . . } '

- In both the first and second voyages'Swift seems to suggest-that appearances are judged
-relatively, depending upon the perceptions of the beholders prove or- dlsprove this with pomts ‘
of evidence. ., . _ _ " )

«

Point out the political and somal satire concerning England in the dlScussxons between Gulliver
and the ng of Brobdmgnag

Show the seemmgly contradictory mature of the people of Brobdmgnag grossness and
coarserfess of human physwal defects versus the enlargement of virtues.” . -

‘



Sugg%ted Actmtxes .

(

The ng of Brobdingnag states: “I cannot but c*ﬂude the bulk” of your natlves to be

: the most permclous tace of little adious vermin thatmature ever suffered to ¢rawl upon
the sufface of the earth.” (See text, p. 148.) In ext‘her a written or oral report develop th1s
summatlon as Sw1ft 's theme of Gulliver’s. Travels C e

Wnte a creative composxtxon updatmg Gtithver s offer of gunpoivder formr,l]a to the ng,
subftxtutmg, for example, the formwa for the atomic or hydrogén bomb. o .

; . [ -
- . . s N S
. f / - A . 4
7 . -

! .

Ideas for Development of the Study of “{Voyage to'Laputa”
Irt the ﬂ’lll‘d voyage fmd examples ¢ of how Swift attacks the follies of the mtellect showmg that
learning is not always accompanied by W1saom

~ , {
<

I3 . v,

ggested Activities ' . o s
Compare the last part of waft s life when he was bodily-and mentally ill with the state in .
which the Struldbrugs lived«in their later life. Develop the'fact that Sw1ft did not have to’
face “the dreadful prospect of never dying.” (See text, p. 228.) .

— ’ v . . N . .
. . - ) -~ o T o<

L3

’ - 3

Ideas for Development of .the Study of “V:oya/ge to. the Houyhnhnms”

: 5 .Corllap‘are the “philosopher-kings” of Plato’s Rebublic with the'Houyhnhnms. .

. What are the merits of the Houyhnhnms and their society thdt cause Gulhver to make thls
statement: “I freely confess that all the little knowledge 1 Have!of any value was acquired by
.lectures I received from my master and from ‘hearing the discourses .of him and his
friends . ..” (See text p. 299) ' ' i e X .
“" . Considering the fact that Gulliver had seen more than eénough of the Yahoo species, why was
the following "observation so much delayed: “My ‘horror and astonishment are not to be.
described, . . . in this abominable animal a perfect human figure”. . .7 (See text, p. 249.) _

¢ 3

“
‘ot




"

4 « . - -
. . 7 Awn ot
e ' . e
o 3?7 Y

uggested Activities’ - .
In a paragraph show what aspects of Houyhnhnm-la,nd entitle it to the clasmﬁcation ofa
Qtoplan a‘llegory ”
In a panel discussion elaborate upon Swift’s premise that Europeans were worse than
Yahoos because the Europeans possessed enough reason to increase their vices.
Solicit individual student reactions to the behav:or of Gulliver upon hxs return to England
from Houyhnhnm-land.

i )
—

¢
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a . - .. LITERATURE
¢ ’ ) ) lu . - .. " )
Poems and Poets’ . : . .
Behav10ral Objectives - - . .

Based .on study and class discussion of Poems and Poets the student will wnte a multi-

aragraph theme defmmg and defendmg poetry as a dlstmct form of communiéation. .
” Based on study and class discussion of Poems and Poets,. thei student will identify and discuss
in a multi-paragraph theme the technical aspects, classes,and stanzaic structure of*poetry.

. Given a selection from Poem? and Poets, the student will write paragraphs analyzmg and
mterpretmg the orgamzatlon and integration of the elements of the poem.

- ‘

ey

Textbooks * '/ ' .

Aloiari, David. Poems and Poets.
Wood, Earl. Senior English Review Exercises.

Y

Other Sources ’ ) . ‘ y

. . Corbin, Richard. .Poetry I. . . L ) ) al
Peterson, R. Stanley. Poetry II. :
.Speare, M. E., ed. The Pocket Book of Verse. o
Sweetkind, Morris. Teachzng Poetry in the High School.

AR

Ideas for beveIOp\fx\ent of the Study of “Pbetry and Prose”

" Do Semor English Review Exercises on pp 94-105 as an introduction to the “Poetry and
" Prose” chapter.

Discuss poetr’y as the first literary form. For example, poetry was closely related to dance and

_ music, especially the song; subject matter was ¢losely related to everyday, human experiences;
poetry was communal in origin: and, poetry was easier to yememeber because of its thythm,
thus makmg'transmlsslon from age to age’ eas;\

]

-
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“ ” ‘ . . . -
¢ ‘ .- ~ B
(%4 ] ' ‘

- -~ Note how Captam Ahab’s thogghts (text p. 6) from Moby Dick could stand as a poern, and

S - how “Come Up From the Flelds Father” by Walt Whitman (text, pp. 7- 8) is like a short story

What is the basic difference between poetry and literary prose? \ ‘ .

Chart the essential differences between poetry and prose.
t

. . , . . - .
i

Prose

"Usually informative
Usually factual *
Usually low pitched and unemoao al
Concerned with judgments
Irregular and expansive
Loosely rhythmic or not thythmic at'all

° Patterned by sentences and paragraphs”

Poetry
- N - ! 14
T Usually suggestive \ ’ i R
. Usually imaginative ) - . L ©
Usually tense and emotional . T s m
Concerned with intuitions - ; -
Formal and condensed . .
- . Strxct in rhythm or pronounced rhythmlc patterns
Pattern determined by phrase, line, and $tanza d

. Greater use made of subjectivity
. " Distinguish’ what poetry isnot . :
Te . just a collection of words mechanically arranged . ..” (text, p. 11)
. “...merely flowery or ptetty language . . .” (text, p. t1)
o irrtpractical.” (text, p. 12) '
. * RS
“...abig-game hunt. . . to find the hidden meanifg . . .” (text, p. 13)

“ .. the lofty statement of beautiful or inspiring ideas, . . .” (text, p. 13)

x PN '

.
i . -

Redd the following poems for the variety of feeling and subject matter cdommunicated. -
’ B D) ' ' I

e

“Song of the Open Road” by Ogden Nash _
N “Lord Randal”~anonymous ~ o
‘ “Meeting at Night” by Robert Browning . .
“Invictus” by William E. Henley . .- - o .




”
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12 ' )
Compare the characteristics of poetry listed by the author with the ones charted earlier,

.o . . . v . » -

. N P \ . . "
. Contrast the examples of poetic Janguage and their prose counterparts. (See text, p. 17.)

. .
€~

.o Why is poetry important? ' ' o .. LT,
¢ - ., - :
. . 2 ( ' < RN .- :
Ideas for Development of the Study of “Rhythm, Rhyme, and Sound Effecté” : Y |

Emphasize the 1mportance of rhythm in commumcatmg a sensuous emotlonal esthetlc, or
intellectual experience. o . .

< hel ) M «
¢ . N . ‘ B .

Discuss the major purposes for the use.of rhythm in poetry.:(See text, pp. 28-32.) .,

Read the fallowing poems to illustrate different thythms."

\

o “The Hound of Heaven” by Francxs Thompsonl (precxpltous flight)

-~

“Ode to a nghtmgale” by John Keats (text p. 356 {pain])
“The: Congo” by Vachel L1ndsay2 (luﬂg'le drums)” ‘ o L

“On the Idle Hill of Summer” by A. E. Housman3 (marching of soldiers) ¢
e .

“The Highwayman’’ by Alfred Noyes (text p. 213 [galloping of the horse]) .

“How the Waters Comeé Down ut Lodore” by Robert Southey (text p. 366 {tumbhng of
the waterfall]) -

I
r

IM. E. Speare, ed The Pocket Book'of Verse (New York: Washlngton Square Press, 1940), . y
p. 308. ’ ?

.
. . B
& T

" 21bid, p. 350. «

3mid., p.316.
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Read the followlng poems to show how rhythm emphzlsrzes meaning. | , : v
J‘.‘A Red, Red Rose” and’ “Bannockbum"’ by Robert Bums (text, Pp. 280, 352)

o “Break Break, Break”by Alfred' Lord Tennyson1 2 ‘
“Jock O’Hazeldean” b; Sll‘ Walter Scott (text, p. 186) Cl . : N

] “The Listeners” by Walter Dé La Mare (te.xt, p 2l7) u )

“Hlo;"j )They Brought the Good News from Ghent to Aix” by Robert Browning (text, .
p., . . .

“The Skater of Ghost Lake” by Wllllam R Benet (text p. 200)
° “Ballad O What Is That Sound"” by W. H Auden (text, p. 218)
Differentiate stressed, and unstressed syllables; define meter. ’ .

Introduce the six basic patterns of stress; exemplify each by the respeotiy'e poems.
v 3!

A}

5 -

Iambic—“My Heart Leaps Up” by William Wordsworth (text, p. 108) .

~

Trochaic-*Pippa’s Song” by Robert Browmng (text, p. 105)
N Spondaic—*‘Ulysses” by Alfred Lord Tennyson (text, p. 266)

Pyrrhic—“Bells for John Whitesides’s Daughter” by John Crowe\Ransom (text, p-390)
3

Dactylic—"‘Evangeline” by Henry W, Longfellow

¢

w Anapestic—"“The D ction of Sennacherib” by George Gordon, Lord Byron
) . \ . .

Study the division of a line ¢f poetry into feet; use the poems exemplifying meter as examples.
Manometer
Dimeter
Trimeter
" Tetrameter
Pentameter
Hexameter

?

V]

Ibid., p. 218. .
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Point out the difference between free verse and blank verse. -(“When Lil‘acs Last in the

Dooryard Bloom’d” by Walt Whitman (text, p. 241) afr‘du“Thanatopsis” by William Cullen
_Bryant). ’ ‘ ) ' - :

Define rhyme; what are its purposes?

Introduce end rhyme and the plotting of rhyme schemes; mention masculine, feminine, and

imperfect rhyme.,
AN

-
©

Distinguisﬁ between othef musical devices.

Internal thyme--“The Rime of the Ancient Mariner”” by Samuel T. Coleridge

%

Alliteration-‘To Helen” by Edgar. Allan Poe (text, p. 67) “

-

Assc;}lance—“Blow, Bugle, Blow” bjf!red, Lord Tennyson 3
H

Consonance—*“The Composer” by W. H. Auden (text, p. 410)

Examine “The Charge of the Ligllt Brigade” (text, p. 37) to summarize the section on rhyme.

[}

What is a refrain? (Examples: “John Anderson’’ and “Ed“gard, Edward”)’
What is onomatopoeia? Reread “The Congo” by Vachel Lindsay.! “

7

Ideas for Ijeveloi)ment of the Study of “Edgar Allan Poe: 'The Creation of Beauty”

o
4

Peruse the background on Poe.

What elements did Poe deem necessary for poetry?

Read “The Raven” and the summary of Poe’s “The Philosophy 6f_Compqsition.” (See text,
pp. 46-54.) How well did Poe conform to his own requisites for poetry?

Discuss the various,forms of rhyme found in “The Raven.”

)

Decide whether “Annabel Lee” and “To One in Paradise” fit Poe’s theorigs of poetry ;m
these poems to “The Raven.” o - PR

Do the sound effects suit the subject matter in “The Bell”?
< i ®

Iid., p. 350. ‘ L .

e e T e e

N S ——
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B i Ideas for Development of the Study'of “Similes, Metapnors, and Symbols”
: Imagery o R -t
T . 3 . . , [ ,
' Why is figurative language important to the study of poetry? I .
S .t " - Itisanatural developmerlt of language and is important in communication. '
< ' Tt “. .. stirs associations even deeper than the sense impressions of concrete images.” -
~ . . . - . -, D’ ) ¢ ) . ok )
It aids in stimulating responses to a poem., . Tt e
LR ©o ~ ’ S
~ Discuss image may be defined as . the use of speeific language t0 communlcate a sense,
1mpressxon , ‘auditory, gustatory, olfactory, or tactﬂe 2 Include the physmal sensatxons
* of movement balanve and.muscular tension. -
, Point out the symphony create Keats in {‘Fo %utu}nﬁ"—'(:text, p. 355). "
. . Refer to-the sound iritaées embodied in ‘~‘Th'e Jells.” _
3 LA -~ . -
~ Discuss the appeal to the"Sense of taste presented by the °xof1c banquet Porphyrlo prepares in _
. “The Eve of St! Agn ; by John Keats.! ; N

\ 0 -

5 . dreariness ) ; ) s - .

are these unages\oil.wmter to those used by Ralph W Emerson,.ln “The Snow Sto;m
t, p. 368)-‘

- | ’ [} Q -
Point out the powet of iinages to snr our emotxons by’ appealmg to senses ‘as in, “Silver” by

. -V «  Wilter DeLaMare- - . ‘ - A

. -
. ‘ N . ’

- -'!-‘hom Hardy's “In Time of The Breaking ofNatlons’” (text, p. 298) — _t -

. \ R : T ;
! Show the interrelation of tbe sensuous, emotional, and mtellgr.mﬂ power of images in “Sonnet ’

73” by Sha)\speare (text p. 134) . . ' o -

lMoms Sweetkmd Teachmg Poetr} in the High School (New York The Macmﬂlan Company,
i964),p 80. - . - . . '

)
+

21b12d:,p.82.—” R e

[
3
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bad? .

-

)

-

t -

Judgmg by_these standards is Joyce Ka

£

N

K

lmer s

-

use of metaphors in “'Frees (text.p. 77) good or

‘
N

5
LT
, 0w

What is the single ﬁgure of ~Spe\ech deveIOped in

.

Sand@_bur“g’s “Fog” and “Lost” (text, p. 246)?

.

[y

N \\ | : ’ o e . . ’ ) \
. !:lelaphms ‘ oo ‘ ) e ) y .. :

: .» - Explain the slight d;fferencé between simile and mé'taphor-. ) :

] Compare the power of metaphdr in poe,try to 'that of imagery. . 3 ’ ‘ . -
_ Draw attention to the author’ s/enumezanon of the me.taphors in Enuly chl‘cmson s “The

) ~Tram and Emerson’s “Days” (text, pp 73, 75). g s o Lo .
L - Se,t up cn;ena to dlfferentLate gdod and bad ﬁgures of speech o . ‘

2N approphate to and expressn;e of its subject ”1 ‘ ) o
, . ’ c0nsxstent in its pomt of view. _ . vz ' ‘

- ) ,
* Fresh and E)'riginal, nat trite or dead ’ T R ’

»

-.How. appropriate to his. subJect matter are the ﬁgures of speech in Karl Shaplros “Auto

i3
¢

®

Wieck” (text, p. 396)?

Cal} attentdor} to -the cons:stem angle of wswn of the metaphor i Tennyson s ‘The Eagle™

", {text, p. 83)..

Amid, p. 91~

2/bid. S
, .

»

»

e

e

)

<

TV




bther figurative langliage‘ . R T

“as living, to’ the 1nan1mate as animate. »2 “Holy So

4Swee_gkind/, Teac‘hr‘né }’oetry, p.103. <, -
- =ng, . o ) |
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Persomfcanon dttributes life to inanimate objects or abstractrons e.g., “Sonnet 79” by ‘
Shakespeare! and King Juke” by Kenneth Fearing (text, p. 393) ‘

et 10” by John ‘Donne; “London,

1802” by William Wordsworth, “Fatheeron” by Edgar Lee Mastets, and -“Bright Star!"
Would I Were Steadfast as Thou Art” by John' Keats may be used as examples. (See text, |
-pp 302,328,272,and 331) . . T

L

Apostro'phe is . . . the use of direct address by the pbet to absent as present, to the dead I
|

) , ] PR . J
Anthithesis is the juxtaposing of two items to bring out strong contrast (e.g., “The Night Hasa - |
Thousand Eyes” by Francis Bourdillon (text, p. 275) and “Man” by ‘Alexander Pope3). |

Hyi)erbolé creates a serioq§ or comic, effect by an exaggeration or conscious overstatement
(e.g., “Casey at the Bat” by Ernest L. Thayer and “To Celia” by Ben Johnson [text, p. 276]).
Irony . . . involves_the concept of contrast, for the intended meaning is the _opposite of the
stated one, or the outcome of an event is the reverse as if in mockery, of that prermsed or
hoped for.4 * ot .

Distinguish between the four types of irony. . . -7 ’ T
Verbal irony is used for humor, sarcasm or rldrcule (.g., “War Is Kind” by Stephen
Crane and “The Unknown szen” by W. H. Alden [text, pp 98, 290]).
- Dramatic irony 1nvolves words and actions of characters in a play where the meanmg is _
not perceived by themselves but is understood by the audrence or reader. Cite example |
from The Tammg of the Shrew

.

Irony of situation deals wrth, reverse of what is expected in an outcome of events (eg.,
. e “Ah Are You Digging on My Grave"” by Thomas Hardy [text, p. 222]) . L

Irony of character is the ﬁndmg of a person s tra:ts contrary to whatlwe eXpected or the

sél§-evalliatioh of a person being the reverse of what he is (e gr, “Ozymandras by Percy

Bysshe Shelley [text p. 292]) " ' Co _ , -
v T | | | : v .
ISpeare, Pocket Book of Verse, p: 13. . : . " .
2Sweetkind, Teachinjg Poelf};, p:__l 00. -:f' L S . .. o -
3S;;ea:rse,Pocket Book of I:}'erse, p.’ 63. ‘ S ‘ . S | A R ) ., )
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Parado:g jsa statement which seems absurd or contradxctory but»is truthful (e g “My Heart

g&\Up’ byWordsworth [text, p. 108’])

Symbol o T LT,

a

What is a symbol?” .

.

" Note how particular fhmg.s become symbols of general 1deas in Tennysons two poems
“Crossing the Bar’} and “Flower in the Cranmed Wall” (text, pp. 78-79).

' Read the following poems to elicit symbols. ’

“Prayegs of Steel?’ by Carl Sandburg
“The Sick Rose” by William Blake °
[ ~ - )
’ lefel’%ntlété denoi'ation and connotation.

’

.'Tone . - . ,

]

Define tone. -

”
0

Look at the difference in tone of Shelley’s “A Lament” and A. E. Hodsnian’s_“lnto My'Hea.rt”
(texf, p. 100),%even though the subjects are similar. s . : :

L]
»

. Discriminate between'the various‘types of tones; st,ddy catefully the sample poems used.

Make sure that mood which is the predommant emotlon expressed in a poem, is not confuséd

- -with tone.- ¥

’ o

Point out that.shifts in tope are means to control the reader s response. Note the change m"
® “My Heart Leaps Up” (text, p. 394) how does this change show the development of ideas and

© emotions? © . .

’

> What ‘powerful emotignal effect is created byﬁthe shift in tone in “The Fury of Aerial
_Bombardment” by Richard Eberhart (text; p. 394)"

-

What is a dramatic monologue?

. $tudy *“Carol with Variations,” “Proud Maise,’
pp. 112-1]6) with emphasis on tone. °

. ..

. . . [y .
Read e. e. eummings’ modern version of a dramatic monologue, “Next to of Course” God”
(text, p. 109), for tone: how does the lack of capitalizati'oh and punctuation aid the tone? | -

" Advance ngram—Ehglish 292 , Lo
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>and “Home Thoughts from Abroad” (text, ,
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Ideas for Development of the Study of “Alfred Edward¥Housman: Poetry and the' Afternoon
w,alk”

Y

.
.

Become acquainted ;vith Housman’s background.

. . - . -
"

'I
Compare Housman’s.method of writing a poem to Poe’s.

v

" Concentrate on the poet’s chorce of words in “To An Athiete Dying Young and “Revellle”
(text, pp. l2l 126) '

Is Housman s poetry “bare and stark™? Support your answer with examples

(9

Ideas for Development of the Study of ““The Whole Poem:’ Statement and Meaning”

What is meant by a  whole poem?.,‘t ! ' :

. . . . a
. ’ » . ~ PN

Carefully follow the author’s discussion &f the three poems—“The Golf Links,” “Nothing Gold* -

Can Stay,” and “Sonnet 73> (text, pp 131- 137)—to show how the parts make a whole poem.

'Judgmg by the author’s criteria for good and bad poetry, scan the three sets of poems (text
p 138-142) and decrde Wthh is the best of each set.

Ideas for Development of the Study of “Wﬂham Butler Yeats: The Poet and His Natlon

-

Become acquamted thh Yeats background , . .

I ’

Wthh of Yeats’ earIy poems show. hiis sensitivity, to the beduties of nature? His sensxtmty to .

ordmary folk? HlS strong sensjtivity to music?’

¢ .

)
. .

Discuss' what Yeats had to say in his later_poetry aboyt the issues of the world,around fiim. -

s -

& »
,
N L'
v -
. -
~ . . *
- N .
- — < -~
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Igiees far De‘\;eloprr;entof the Study of Tybes of Peetry B s ‘
‘Epicpoetry " - - T T ) '
Review the characteristics of an epic. o -
" Differentiate a folk and a literary epic.| - - =

. - , e ’, g
© Attempts have been made to write an American epic, but none have been commensurate to the
great epics of Europe; why is “Hiawatha” by Henry W. Longfellow not considered an epic?

Narrative poetry v
Definea ballad and give its characteristics: -

. ’ -

It is impersonal and dramatic. - £
It centers on a climatic episodé. _ ' \ 3

It tells the story méinly through dialogue and action.

It explains what has’ happened prevmusly by allusion.

. . ltisobjective. ) ‘ .

(£

It has common stanza form-aquatrain in alternate 4 and 3 stress lines, rhyming abcb.

A - - P - .- - e e - . e

’

’

It uses, the réfrain, incremental repetition, and‘stock descriptive phrases.
Correlate the foi}owmg w1th the teaching of ballad characteristics:
“Edward, Edward,” and “Bonme George Carnpbell” (text, pp. 173-174).

-

Read other folk ballads in the text for pleasure

3 -

Differentiate a literary ballad and a folk ballad (text, p. 184). Use “The Demen Lover” and
Keats’ “La Belle-Dame sans Merci” (text, pp. 182, 187) as examples of the respective types.

e

“Slr Patnck Spence

.

-

Ibid, p.172. . . . - S

Ppome

N -

o~
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~ Read the following literary ballads for pleasure:

‘W&ott(text, p. 184) : A

P - “The Skeleton in Armor” by Henry W. Longfellow (text, p. 194)

“The Elf-King"’ by-Johann W. vonGoethe (text, p. 194)

“Skipper Ireson’s Ride” by J ohn Greenleaf Whittier (text, p. 205 )

“The Ballad of East and West” by Rudyard Kipling (text, p. 207)

, Become dcquainted with the terms used for other narrative poetry.!
\'\ Metrical romance
’ ‘ . Poetic fale -, o LLlLToe P
Idyll .
Lyric poetry

“An ‘ode’ is a lyric poem dealing with a lofty subject expressing noble sentiments in an exalted
style.””2 Examples are “To Autumn” by Keats and ““To a Skylark” by Shelley. .

-

1

An elegy is a formal and sustained poem lament’ing death (e.g., “Lycidas” by John Milton,3 )
+ “When Lilacs Last in the Dooryard Bloom’d” (text, p. 241) by Walt Whitman, and “Elegy
. erttgp ina CQ})ntry Churchyard” _{-th:xt‘, p. 347] ’b_y_ ‘Thomas Gray). - - o ‘ o

A song is a short lyric which expresses a strong emotion and can be set to music (e.g., “Sweet
Afton,” “Auld Lang Syne,” -and “Highland Mary” by Robert Burns:4 and “Under the
Greenwood Tree,” “Blow,. Blow, Thou Winter Wind,”” and “Hark! Hark! The Lark!” by
Shakespeares). '

voo. \bid,p-178. -

2bid., p. 180. ' . e (
‘ é’Speare, Pocket Book of Verse, p. Sl.v_ L /

4oid,, p.89. o ‘ | . "L

- Sthid, p. 7. ~ S T .
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Dramatic poetry ‘ ' o
Pomt out that dramatic poetry_is ob}ectlve in that the aufhor creates characters who talk,
think, and express thexr own v1ews b

Reiterate what a dramatic monologue is.

. Satirical poetry - ’ : e

) u , .
" Compare the purpose of satire in poetry to that in prose. y , .
Discuss what is satirized in the following poems.

“To a Louse” and “A Man’s a Man for A’ That” by Rabert Burns (text, pp. 224, 320)

M

“Next to of Course God” by e. e. cummings.(text; p. 109)

o

.
- = - N

Didactic poeiry

Emphasize that dldacﬁc poetry makes llttle appeal to feeling or 1magmat;ton but is wntten to
instruct, inform, and reform

Exe-mplify this form of poetry using Kipling’s “1£°1 and Longfellow’s “A Psalm of Life.””2

. ‘\\ ) N
Ideas fot Development of the Study of Stanza Forms in Poetry .

Define the couplet as two consecutive lines-that thyme.- - 0. - - - — . .. . - .

The heroic couplet contains iambic pentamete} lines (e.g., Alexandér Pope’s “Man’’3). ‘

The closed cggplei' contains a complete thought. ' -_ . L ‘ . P

I/bid., p. 323. ° L,
. %bid.. p. 165. . , B ® o ﬂ

. o 315id., p. 63. | B . . '7, ’ \’ ’
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Review the ballad stanza. . v . .

- Define the sonnet-as a lyric poem of fourteen lines written in iambic pentameter and

expressing a’single mood or thought; study the characteristics of the three kinds of sonnets,
choosing appropriate examples from the text— -- - ( o

’

Italian (Petrarchan) sonnet ‘ : R

.

*Consists-of an octave and a sestet *“. . . creates a situation, describes a picture, or expresses

a moo'd;”l in the octave and draWs a conclusxorf or comments on the situation in the
sestet .

4

« -

Has a thyme scheme of abbabba in the octave and variance in the sestet
English (Shakespearean) sonnet

— Consists of three quatrains and a eonclutiing couplet

~

develops three dlfferent but related images in the three quatrains and then states hlS

( concluston or sums up his mood in the closing couplet.”2 )
Has a rhyme scheme of abab/cdcd/efef/gg o ' . =
Miltonic sonnet ) , b t , ) R ’
Retains the f}ilyttae schetneef the Petrarchan sopmet. . . L .. . .. .=

Differs from the Petra'rchan’fn that it contains a single unbroken unit of thought

-
ISweetkind, TeachingEoetry, p. 144. - \ // - .
2 .
2bid, p. 145. y ] '
: ,/ \
. S '
- ~
s ' ' < R :.
P Rl . — °
- * P , e *
2 . - _ . { " i - '
, . — \ R . ‘A:o . .
. | ) s r v .
g g ’ NV . ¢ i 7 .o~ . g ‘ ’ i ;
! . . \ "i.' ) o
. 73 -




Ideas for Culminating the Study of Poetry

: - - N

“Briefly acquaint the students with the following stanzaic structure.
. - - . ;7 . . .\\ B

Tercet~three consecutive rhyming fines
Terza rima—three-line stanza with an interlocking rhyme scheme (aba/bcb/cdc)

Rhyme‘royal—seven—line stanza in iambic pentameter, rhyming ababbcc

" Ottava rima-eight-line stanza, rhyming abababcc .

’ Spenserzan stanza-nine-line stanza using iambic pentameter in the f1rst eight lines-and
iambic hexameter (called an Alexandrine) in the last line . -

: .
Present the following prose comments on poetry by famous critics and poets; have students
agree or disagree with these statements and substantiate their reasons by concrete examples

" from their poet1c background. . . -

»
.

“The aim of the poet is to tnform or dellght or to com’ome together in what he says,

both pleasure and apphcabl'hty to life.”
Horace, “Art of Poetry”

“I have said that poetry is the Spontaneous overflow of powerful feelings: it takes 1ts
origin from emotlon recollected in tranquillity: .., .”

1

- . “Preface.to the Second Edition

¢

- “I would def;ne it brief, the Poetry of words as the Rhythmlcal Creation of Beauty.”
\ Edgar Allan Poe

i

- : ’ ) © “The Poetic Principle”

[N

“A poem is that species of cemposition which is opposed to works of: science, by -

proposlng for its immediate ob}ect pleasure, not truth; ahd from all other species . .. it is
discriminated by proposing to itself such, dellght from the whole as is compatlble wrth a,

d1st1nct gratification from each component part.” . -
- . Samuel Taylor Colerldge
. . Biographia _l{téraria ‘

- - G ’ ¢ . [

- ~ A4 A Y A} U, N

- Y N v N .

/ . . ..
A - A " .
> . -

» . - 27 C —

- L 1.3 .
» o -
. VL. -
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Poetry lifts the vexl from the hidden beauty of the world and makes familiar objects :
,,-be as if they were not familiar . ol :
. ‘ ' “  Percy Bysshe Shelley
S ' “A Defense of Poetry”

‘Poetry is the %uggeﬁoWon, of noble grounds for the noble emotions. I -
, * mean, by the noble emotions, four principal saczed passions-Love, Veneratlon,
’ Admu'atlon, and Joy . ,and their opposxtes—Hatred Indignation (or Scorn), Horrof, and
Gnef .
John Ruskin
“Poetry is not a.thing said but-a way of saying it.” .
- A. E. Housman

. Consider: 1. That the whole world is material for poetry; II. That there is not a
specxﬁcally postic material.”
) , K ~ . Wallace Stevens

" “A complete poem . . . where an emotion has found its thought and ‘the tﬁought has.
found the words ... . A poem is-merely an extended metaphor.” .
. ; Robert Frost

Discuss the lt of poetry as presented in these two poems'

)

Tt 777 “ArsPostica” by Archibald MacLeish (text, p. 409) . | | T
: ( “Poetry” by Mananne Moore. (text p. 408) L e
' Su*ggested Act1v1t1es v - , - '/ :
' “ Make a hst of examples of poetic device§ found in popular songs., T \

Compare the \pros/e techniques used in Elizabeth Bawen’s short story “The Demon' Lover” to
the poetic techniues in the anonymous ballad *The Demon Lover.”

~ - Scan several poems to plot their rhyme scheme and metrical pattern, .
- r L] ' tt 4
A N o Lo '
' o‘ > L, -
- R \. .
E 3 » ‘ N h - . o>
v -‘A A s ' ]
* v 2 N . .
‘ 2 hd . - ‘ - - .t
S : 79. 1~ . °
. . . . oy . :‘ . . “a ~ .
: » N ) ;
- IR : > 75 i ‘
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‘// ' ‘ - ;o )
Divide the class by voiges-soprang, alto, tenor, bass-and read ‘‘The Bells” as aa thoral
experience. - . .- ‘
¢ R R ’ : .
Creaté aPyragraph relan‘ig sound to meanlng .. Coa

. " . .
-

. Write a* aragraph descrlblng an animal or object in f1gurat1ve language Adhere to the criteria
for fi 1gura-t1ve langu'age .

L4

.

Introduce the method of paraphrasing; as the students progress through the unit, have them
- paraphrase poems. .

»
.

The wntmg of poetry can be easily correlated with the poetry unit as a whole; at spaced
intervals; “have the students create the following!

: Short limericks . ’ e
A three or four ling poem -using a basic meter and rhyme
S A poem in blank or free verse

ballad or asonnet ) S

.

. Listen #d recordings of balladls and lyrics that have been set to musrc also have students search .,
- . for musical selections that mpay be approprlate to poems

_Have stu’de@t_’s memorlze apoem for oral preﬂsentatlon to tl‘lne class.

-

In a logical paper, present the various treatments of and ideas expressed in the poetry of

several poets about a theme: (love courage, death). N - o
i * - ™ Y ’} N
An‘a\lyze representative worl("s"of one poet.




- MC .

Aruitoxt provided by Eic:

o

Vocabulary

-

accent -
Alexandrine
alliteration
allusion
anapestic
antithesis
apostrophe
assonance
ballad

blank ‘verse
cadence
consonance
couplef
dactylic
diacritic marks
dimeter

dramatic monologue

elegy

epigram
epitaph
feminine rhyme
foot ) .
free verse
hexameter
hyperbole
iambic

idyll

image \
internal rhyme
irony ’

‘laureate

light verse
limerick

lyric

masculine rhyme

/metapho‘r:

meter’

metrical romance

‘e

|

r -

oy
v

monometer
mood
narrative poetry
octave
ode
onomatopoeia
ottava rima
paradox
pentameter
personification
poetic tale
prosé ) ..
‘pyrrhic
quatrain
quintet
“refrain
rhyme
‘rhyme royal’
rhythm
scansion
sestet
simile
song °
sonnet
Spenserian stanza
sponhdaic
stanza
stress . -
symbol
tercet
terzarima.

" tetrametér

theme

tone .,
trimeter
trochaic
verse

R e LR [
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. AID8 FOR TE\ CHING SATIRE IN GULLIVER'S TRA VEES
Voyage to Lilliput /// \

o

The preamble =t>ot‘,the document yéch grants Gulliver his freedom of movement satirizes the
pretentious language in which kir} s or governments indulge in official communications.

. - Political eontrol'ersy between High Heels and Low Heels satirizes the strife between Tories
! .(High Heels) and Whigs (Low Heels).  «
The relationship alternating between periods of war and harmony of Lilliput and Blefuscu,
satirizes dealings between natjons (e.g., England and France). :

The Rope-Dancers satirize politicians who curry favots by perfOrmmg nimble footwork in the
complicated steps of politics. ‘

o

The ancient temple m which Gulliver re51des was polluted by a murder, and this satmzes the
defamation of Canterbury Cathedral by the murder of Becket. ¢

The Lilliputian courtlers competing for colored threads satirizes the Engllsh Orders of the ’ .

Garter, tlle Bath, and the Thlstle I
/ P
= . N B - 4 nem
. -Voyage of Bfobdingnag o - )
. Gulliver’s offer of gunpowder to the ng satmzes the scruples and morals of Englishmen
concermng war. T . -
o . ¢ ’ (/’?' [
Al The many mishaps to befall Gulliver (e g., the dwarf droppmg him into the: soup, the capture
by the monkey) satirize the dignity of man. , . K

Gulliver’s explanation of politics and religion in England to the King satirizes these areas in
English society. -~ o

3

Voyage to Laputa v

The flying island satirizes, learned men with their heads in thé clouds but their feet not on the
ground; it also satirizes the isolation of monarchs from-their subjects.

e ’

The Grand Academy satirize$ the impractical and nonsensical pursuits of scientists. }
h ~ - 4 / - . - ' i 4
. ‘. . . ¢ N

@
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Voyage to the Houyhnhnnfs® » - : - ™ \ R

- P . . ) .

Cuﬂjvgr’s description of English {aw, and arms satirizes the'professions of lawyers and soldiers. . :
‘ ) ) o i . _ s
i The Yahoos satirize the- extremes of viciousness, bestiality, and. degradation foupd- inm .- .
. - . 2 . s J . )

_humanity. - _ : v

. M . .. s » . - - .
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Course Description

»

ENGLISH 293-ADVANCE PROGRAM:

Pl

MAN’S POWER WITH WORDS

+

Man’s Power with Words 15 climaxed, in English 293, with the study of two authors, Hamer
. and Shakespeare, as well as through %everal other authors’ views of a subordinate theme,

“Man’s Search for Meaning.” - : .

»

Prerequisite ’ - o
English 291 and.292; eligibility for Advance Program and/or teacher recommendation
.- . A X
Suggested Time Schedule L -
Analog1es T . o e
Senior English Review Exerczses (pp. 15- 22) Tt 1 week . .
therature . . . ) -
. The Death of Ivan [chh . - p 4 weeks |
Julius Caesar . 5 webKs
Romeo and Juliet and West Side Story -
The Odyssey -z - 2 weeks .
. . - . . 3
General Objectives ‘ ST - o |

Refines ability to practice acceptable langudge usage and composmon skills in oral and wntten

- communication. L .
l Reeognlzes drama ae a major form of commumcatlon ' .
. In'terprets ‘van(ous euthors views of the theme “Man’s Searbh for Medning,” through the study
- of writings of Toistoy, Shakespeare, and Homer. oL .
- . K . . ) )

Behavidral Objectivés : ) . .
’ ’ 2o

Eiven assxgnments fro“m Senior English Review Exercises on the correct use of analogles the

student will accurately complete the exerclse§" and part1c1pate in discussions of thOSe exercises.’

.

_ After lectures a’nd class discussions on literary forms, the student will wnte brief definitions of

»
-\ ‘the followmg allegory, poetryeshort story,novel and dlary
. . "
. '.‘ —— vy L] . . " A ¢ .‘\
. e, i - | ‘
':;\. t' - . - 7".:"‘——"-“& — ~ ’ -
R -5 .% -, " . T s .s\-\ B ’ h
L ; 86 . :
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I Sl o RIS - P - R T
~ . .~ R ’ o I3
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. After class* discussions, of interpretations and siﬁﬁé‘am:e of the theme, Man’s. Search for

Meaning, ‘the student will write .a multi-paragraph paper comparing and contrasting the
presentation of this theme in five literary forms (e.g., ‘The Parable of the Cave,” Ecclesiastes,
“By the Waters of Babylon,” or “We’re the Only Colored Peqple Here,”” Flowers for Algernon,

_and 4 Fine and Priva‘{e PIace). .

After studymg The Deat}z of Ivan [lych, the student will cite and discuss in a paragraph(s)
*« examples from-the hovel whrch- sliow that one theme can have several culminations.

-.After studyrng a variety of literary selections, the student will write a multi- paragraph theme
ldentrfymg and)descrlblng the elements of universality among these selections: )
Folldwing study of Julius Caesat and Romeo and Juliet and West Side Stor} the student will
cite evidence from the plays to develop the following topic sentence: Drania is a type of

re WhJCh employs sight, sound and action in presenting the hterary elements

Followmg study of Julius. Caesar and Romeo and Juliet,. the s,tudent wilk write_paragraphs
presentmg at least three reasofis why Shakespeare is considered 2 major unrversal playwright.

) Aftér studying Julius Caesar and Romeo and Juliet, the student will devise a list of standards
which can be applied in judging theater of classrc drama; especrally the Shakespearean theater

After studyrng Jt&kus Caesar, the student w1ll ‘name at least three basic e]ements of tragedy

) t - o
found in the play v . . C -
s . - ~ . . -
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Behavioral Objective ) . ‘

LA

Textbook - ~ T - coL .

[}

e

* Given assignments from Senior English Review Exercises on the correct use of anajogies, the
student will accurately complete the exercises and participate in discussions of those exercises.

- . -

‘

7

Wood, Earl F. Senior English Review Exercises.

< Ideas for Development . .
.¢ - ] . - . . 3
Complete these selected exercises: pp. 15-16 (1-35) and pp: 16-17 (1-20). ..
. “ . - N T e - .
The'following exercises may also be vovered:.pp. 18-22 (1-140). L™
These exercises may be interspersed throughout the quarter. .
A "Vocabulary -y .
“ e e T S T
- anachronism ’ e * plebeian
, blank verse .« pun” - : - o
* dictatorship - republic . >
. 'Feast of Lupercal © 3.« - Senate ‘o T .
. .« Ides of Margh .. - . soliloquy  ° O R
' X * jrony Y o © Stoicism - s
f‘ monarchy ° .- ' The Globe™ . £ - .
, ’ ! patrigian R L Co. tragedy/ ‘ . - .
e a7 ’ - Tribune Lo
, ’t‘ - . ’J . . . ;
“a ‘ - . . . . \ .
= / - “ - “ [2ad R L
AU " ) ‘ . AL 0 T . . -
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oL . LITERATURE . e
Behavioral Objectives - - . S S
v ’ . ¢

. After lectures and class discussions’on literary forms, the student will write brief deﬁmtlons of

v

the follong allegory, poetry, short story, novel, and dlary - ‘ ’

'S

L]

. ‘After class d1scuss1ons of interpretations and slgmﬁcance of the théme, -‘Man’s Search for
Meaning, ‘the student will write- a multi-paragraph paper comparmg andeg the
* présentation of this theme in_five literary forms (e.g., ““The Parable of the Cave,” Ecclesiastes,
.“By the Waters of Babylon,” or “We’ re the Only Colored People Here,” Flowers for Algernon
and-4 Fine and Private Place) A N
After studying The Death of Ivan Ilych the student w1ll c1te' and d1scuss in a paragraph(s)
_examples from the novel which show that one theme tan have, several culmmatlons
.- After\studymg a vanety of literary selections the student will write a m‘ultl paragraph theme
identifying and descnbmg the elements of universality among these selectlons - -

A~ -
- - " .

- ~ Fellowing study of Julzus Caesar and Romeo and Juliet and West Side Story, the student will

cite evidence froé the plays to develép the following topic Sentence: Dramha ‘is -a -type .of _

o0 hterature w/ch employs sight, sound ‘and action in presentmg the literary’ elements
b “w . 4 .

s Followmg study of Julius Caesar ’a\nd\Qreneo and Juliet, the student "will wnte parag;afphs

pres‘e‘nting at ledst three reasons why Sh speare is cons1dered a major universal playwright.

After studymg Julzus Caesar and Romeo and JuIzet the student w1ll devise a list of stadards
which can be dpplied in judgmg theafter of classic drama; especially the Shakespearean theater.

° 'l . 1
N r " After studymg .ﬁulzus Caesar “the student w111 name at least three basic elements of tragedy
T - found in the'play - L v , L # .
o A . P L c o, .. ’ , 3 ;: . ) ) .
d ' -~ s w0 7 TheDeath of Ivan flych " , ‘ o )
L Textbook * ’ : R ‘ ) '
‘. ; " e "' . ’ . o .,' o - R .
L ’«\ - Tolstoy, Leo, T he Death of Ivan Ilych and 0th er Storzes, i y L
. X . . . - . . '\ 'Q‘\ m/ ' . - ) B o - ", . > .,", . / - " .
e Background Study- 4T VL T : ca T T 5
~ A . v ‘ ) j" * .
L d - . . ] . .
o) - Research Nmet.eenth Century Russian anstocracy and off:cxaldom . ...
"y e o k4 ‘ »
oo ‘Research the emancipation of the serfsin 1861 - - ’ B /
. . . . ! b . , ., / . 3
X N . -Familiarize thé stidents with the life and niajoi' works ofLeo‘Tolstoy. '{/"* / .
R ) . . 4 . AL, L.t
L + Review the fo}lomhg“lrterary forms allegory, short story, thary, poetry, and novel )
' L : - N :_-' L . ) 3 . . e #‘!. e . . N . v e \.'
o L - -0 ' . - . 89 * ' ’ \ . IS . '\-} A ,
T o T T oo . N TTT e s s L. T T kD v" Rt "”’. """"A - :‘ e -~ """'“_"" .’"'""" o
- - NI 85 ¢ N -8 . la
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- I1dgas for Development ., © ; = T - .
. . ! ‘. . v :
» . ! ) o e

Introduce the plot by disefxssing the autobiographicat elements in The Dea/t;z of Ivan Ilych.

- ‘ “ a

I?iscuss:the reactions of Ivan-Ilych’s‘c;)Ilea_gues and family to his death. . : . .
s _ Contr_ait the'fe.elings ef Fvan Ilych’s friend; ’and‘fa;nIly with‘that. of thepe:aaant;;gerasjm. ‘ ’
) . Diacuss the aspects d‘f f_alsi"ty su}roﬁndi;né the funeral.. ) ) y o
. Ex-plain the rneanin‘g'—of".the'statement, “Ivam Ichh’s life had been ‘mést simple-: and fnoat )
ordinarv and thereforte most terrible,”.p. 104 R R g e
PR . befine life and death ;}1 relation to Ivan I‘lych. . L. o - A . '
g Explalnvthe ef fectlvehess-of ’Eolstoy s pex:sonlﬁcatlon of death. ’ . ) e v
L Introduﬂge the. theme of Man s Search for Meanmg in relatlon to the life and death of Ivan . o
S — Ilych . L e e - e e

.
vy ® [

I Compare ‘and contrast the theme, Man’s. Search for Meaning, to some or all of the faﬂowmg
. Ecclesiastes, “The Parabie of the Cave, ”Flowers for Algernon, By the Waters of Babylon ors

Voo “We're the Only CoIored Beople Here ” andAFme and Przvate Place. 'n\ L
SuggestedActmtles S . T ‘V, ST

. theme . R
et ’ ' : ’ A .
" - Show -through the use of tadip and teleglslon commermals how advertising engourages . e
** 7 man to seek meanlnglnamatenahstlc Ways o //_/ ‘ ‘. o o,
i-_‘- 4‘ [} 5 . . . - . v '!&/ . o
, Have students wtite a paragzaph usmﬁne of the followmg as a the51s sentence e . R
N ] . L . - . ’
. “Oh, what I hay ffered!” (p.101) ...~ Wt ‘,: ’
’ N .ar s - . o #
: > : “ -\
‘ ."‘ “ “So, Ivan Ilych gotmagned ” (p 109) L Lo o Q E
R “1t ca'naot be. thatIought to die ? (p 132) e TN ST e
L “And nothmg could ke done \Xlth It exgept to I_ook at 1tand shu’cﬁe;"(p 134) .
é . v ;= .
A A “In pIace of death 1here washght > (p. 156). l e - ’
- “ . =, - g ' '. S \ R ) \": , T, . - -
"e f- ~ * ¢ ’ < . o b - . - +
- a .O ) .\’ i LI i 9 0"‘ . ’ .—-(". / . fe
1, L) J o | w 1
' ; ' + , . 1:‘ . . ‘ - ¢
.:;5’ . . . :.!_'** . . - -
- yﬂf‘ N, »"‘: - o [ - ,-‘_' v‘.—‘- .:., M ee e _:..1_ T 4 ) —_—ty - ——— O
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~ . - R , . . \; \\ -
F3 v = o s -
i 3 _Assign a written® €553y comparmg The Death of Ivan Ilych and one of the suggesfed worlz
e in item nine’undet Ideas for Development. 7
v . . F) - - ,/ -
BN Let students wrlte or act ot a conversatlon concerning the meamng of)(fe my,olvmg any
. three of the followmg characters; Ivan Jlych, Queoleth (Kesteth), %arhe Gordon the
< - -
- anoner the PnestsSon Maud Martha ‘and Mr. Rebeck }_ e L
.o ~ oAsk students to- ‘write ohe or more paragraphs applymg Socrates’ statement,“‘The
: s pnexammed life is not worth lwmg’,” to The Deatlic qf[yan IZych DAV
M . l R
. ) ¥ . P ; .
Vogzbulary —— , S - J
. , . . .
- ‘ acutely ™ - , ~ . jurisdjetion = .
. .. affability v /le’ﬁﬁzl‘:ix de la famille , ‘. -
o . amenity : " _magistrate o <.
bon erifant "' ornaméntation . St
. . f . * .4 >
: cambric =~ . , .~ ~=poOrtmanteau S, Lo
R ouffi . 9 C.
chronic catarrh se pouffe . LN : _
J * ., . comme il faut Y - respice finem, A .
. contemptuous "« savior-faire L Lo, ¢
de gaiete'de coeur ~ + v, sémblance S <L
.« decomposing . Bsinecure L -
’ demise = IR olemnity RO St -t
" : , - ddbiods .’ _ spasmodlcaIJy R I : SR
o, Toee . Cemnfli--.- T o 7 “-. timorously -* + 7 e s -
- v - . . Coe § . ' .o ““
f . homoepathist _ ) ° . e " anl s
! ‘ . " r,. - 'é‘ NN . . . - r . ,.“ ‘h o .
- S ' Jubius Cuesar T ;0 .o
. - - I ¥ »
. - - » R 4 N ' N e ¢ i v
- - P . .- ’, R . P - “ .
Textbook - T e e . N oL . s
- Shakespeare, William: Julitis'Caesar.  + *. " - . . LoP LA
.‘ > t‘; A . ' __;:' ] i . . L8 . Lo '7‘ Rl . " ) . : - % -
» . - ;o ) . :“; » R L ' n;J :'O ." . 'T, N RN
* . ._\,:w ! . e <L ' - _"\‘ . N ,”‘ . -
. Other Sources @ SN N . P K .
B ) . -: . B r‘/A/.,_(,M-»/' [ . .
¢ . e P R - _‘ . ( » . < ’ by . .
. Chute, Ma’rchette. Shakespearé of London. .2 TN QT -
. . Stories from Shakespeare. s et N e U
, . ’ GranvﬂlevBarker Harley, and G. B ‘Hamson eds A Compamon to, Sha‘kespeare Studzés.
: - Hamson G.B. Elzzabethanflay&and Players. « , R N ‘.
R - " , - ) » (§ * Y
. : L e 4.., i ) e . T T
- . v . . . s . - . N - (\ . . N . ] ?.~ e
oy em—— s b . - AP N
- D T ~ = . N N,
R s s ; ¥ . Coa >
. S’ \ L RN . N
o " . L . . ' . .
[ ¢ v \\ .
25, . v . /n T N
* . . - . ‘ : ¢ e . '\- . )
"-' i‘“‘b‘ " * - ? :\“: - ' 9 1 ) N \~ * 1] Q A
M LI \ ; 7' s . : "
e .- e ~;T/— ORI Dl e g e (U N
’ Q . " < -« 87 o R
"ERIC SRS T S .
- K i « e as . . - K AR
L oo N . v cor ¥
2! . g

ars




i Research the life and times; ofWﬂlla‘m Shakespeare

4

Ideas forDevelop/ment Tk ° B oL

\YQ?

hd - “~ N $ 7 o y . .
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sy e 9 B
" -, “ }h. - //6//.-,{’/" ) '
Background Study - > ' ’
- Research the Elizabethan theater. . . -

—

- . -

Becbme familiar wrth the several perrods of Shakespeare W , ,\

" 'Research Sha‘kespeare s chief source for the _play;-Sir Thomas North’s Enghsh translatron of
Plutarch’s szes of the ‘Noble GrecmnWmans . .

g . bl v ooy

-

Who are I}lavrus and Marullus" De they like Caesar” What happens to them"

5 .
> - s - [ AU

¥ .
What is/a soothsayen? What rmportance does the soothsayer have. in the, play?

. 2
{

What krnd of government does' Rome have.at the tlme of th1s play" : ’ -

. q . ’ -

“e

»
A

{.

v Descmbe the kind of man you think

s Caesar a brave man in the play‘”ls he superstrtrous" Cite rnstances to prove your answe\

. » -

/ Why is the Lupercal ‘berng ceJebrated at the t1me of Caesar s rethrn"

- -
a i =

What are the Ides of March" Ofwhat srg‘nrﬁcance are they in th.e ‘play? \.: o .

] . . N : ‘L“ .
When Casslus is approachrng Brutus the flrst time concermng the matter of kﬂhng Caesar what
good reasons does Cassius grve asto why Caesar should not be king or dictator? .

What does Caesar think-of Cassiug? HI: does he compareyhlm to Antony?‘ ' ’ _

.

or strong) What ev1dence can'you find in the play.to substantlate your op1n10ns'7 .

What kind of wife is Calpurnia? How does she compare w1th Portla?,

-

" Who is Artemidorus and what is his tole in the piay? _ '_ _ P

o . « o SO
Describe how Caesar must feel when he finds B/mms has turned against Him.

tus is in the play (e g. ‘.k‘ind gentle, bruta‘l' cruel, weak'; v
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, A ' ~ . .
.- - - - . - b - . H 3
- .

Why does Brutus allow Antony to speak in Caesar’s funeral? Why doesn’t Cassius like it?

How weuld you describe the mob aesar’s funeral? Was it liké any mob today? Did
Shakespeare like mob action? o you know whether he did or not?
Why does Sha peare start the play as.he does with the exciterhent? coe T ~.
: 2 / B .. ST
_If-you were to re-title the story, 'what.would you choose? : -
R : PRt ’ -
" Was Shakespeare s chorce of trtle a good or bad one? Why" R k SO .
Why does Shakespeare have the common people speak in prose" . ’ ' ot
Do you think Brutus treatment of his servants 1s in keeprng with his character as devetoped in. .
the play? * . . . : .
> A \- < t ~ . . . . '
' What does the Roman think abbut contmrttrng suicide?
" Do you think Caesar is a co/ard when he is so ea51ly persuaded by Calpurnia not to go to the
Cap1tol" o ; N
What is‘the occasi n for the consprrﬁ,ors to press around Caesar askrng hlm questrons on the
-day of his assas ination? : o ; . .o
"ot ¢ . ! J ]
Does Brutds recognrze Antony as a dangerous foe to whaf the’ conspxrators have done" Why or
) . .
- (3 i - . . X ‘ .
N . - .. .l -
Does Brutus appeal to the 1ntell or the emotrons of the people in his funeral speech” Wha‘ is .
Ahtony’s appeal? R o . ' <
. . . l ] ' .'( d ‘ . P »
‘What philosophy does Brutus adhere to? How nfﬁt this affect hi¢behavior iW
" .. - N L. . ) B . - - . l_’ .i R
. & Ty, , T ~ P P N o
. Suggested Actrvmes ‘ : o me .
. ’ A . s , - , e L g L
After completmg the play wnte characIer sketches of Brutus, Cassms Mark Antony, and ”
. Caesar . - ,___\,- X Tt . e
}Vrite a two-page report on the Shakespearean Theater (i.e.,.The Globe). . 5 .’
. . . . : PN R K. ?
‘. ; .. . .. . " .o LY . :0-‘~ . " -
“Build a model of the Shakespearean Theater. . e
B > : . C S ‘o -,, . K
Have someone givea brief report on StoiGis'm to-the ,class.' S P R
: Develop a list of familiar quotatrons from the play,.grvang the pccasron and srgnrf“ cance of ’ , -
each guotatron . - :
i . - ' 2
“ P e . ]
P » ¢ ,‘_’3: ’ RN L R ,'e
A " 89 S . L S
: e ’ * ., . PR %
e 7 L:' . /“ . . s
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o ‘ o T
VA - K ' ’ ' o Ty .
' . Prepare a list of supe‘rstitiq\ns found in the play, explaining the situations and people -
N involved, R :

v
-
[

Write a list"of unueual words found in the play and their meanings.

NI

' ~
]

Dramatize scenes for the class w1th groups workmg together, or let groups rewrite'scenes
in modem day Engllsh and dress in modern attire. s N
Submit drawings of .characters or stenes ﬂrom the play.

- ' T

: N oRom_eo and Juliet and West Side Story,

Textbook o .

* . . ' ' - *

- \ Houghton Norrrs Romeo and Julzet\and West Szdey‘y/

. A . g
& - » - *
. - N :/ , .
cher Sources : ) o .

~ \,»'

. i o ) N nL‘ N
T . ) . ‘o . ;/ : ¢ .
o ’I}ackground Study: e Lo o b oo 2

Ky

" Réview aspects of the Ellzalfethan theatre

Revrew the life andstlme of Shakespeare v

LS

. Recall the several‘ pe‘riods of Shakespeare s wﬁtings.

;" Research the controversyf' concerning the authorship of Shakespedre’s plays. .
F- 2N Coae - y - : '
Become familiar with the history of the musical theatre. .*

R . .
NN e J , 5 R
°

Review the careers of Arthur Laurents, Leonard Bernstein, Stephen Sondheim, and Jero_me Robbins.

Become famlllar wrt.h theatrical terms and stage direcfions. T \
™o ;’-" * :\} o . A I : - w v
;‘ » ~ < L s
. . i L) - o -
* .

©
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Idéas for Development X S -
. ¢ « *
iy . » ' > & “
that are the sources of Romeo and Juliet? o
How is the play Romeo and Juliet structured" ‘
& " . ‘ ‘1 » -~ - R
How is the play West Side Story structured" R .
1 ¥ -~ - -
UJ;cuss the personahtres 'of the major characters of both plays; what actors could best play: )
these charaCters" Why? - . ! ) ) . n
’ -
Why is Romeo a tragic hero‘? Cah,-jf/l: onwalso&onsidered a tragic hero? )
) ‘ N o, A ;‘ . ’ ¢
. What part does fate*play in both plays?* . s
’ Discuss Shakespeare’s', Laurents’, and’Sondheim’s use of comic relief.
6“ ? - ! .« IJ g ¢ ' : -~
- - Why does West Side Story have a grologue rather'than an overture?
P . . ’ o -
2 -~ v L ) t
What is La,ur‘ents? pﬂrpose‘in allowing Maria to‘,s"um(ive the tragedy? . | g
"" "" - ) i o - ¢ [ ot f #’:\v‘./‘ ‘ -. . - ] ' f' 'f’ 2
- Discuss the social.camments of both plays.<”, . " | e e . o
Lt ‘a . - Py ‘. . § 4 . T ‘ ~
//“\ '” \‘ . - , “" . . . , .‘ \ . et ey . N
‘\' . it ¥ e ! A ) ! , ’ . ' ‘-,
‘ Suggest;d—Actmtes . . ; e SR «
o . . ' v - o " ‘.”“ i .‘; - . ‘A
v Read Arthu,r Brook 5 “The Traglcal History of Romeo and Juliet,” a poem published in | . %
. the .mid- 1500%s. It is often ,prgnted m hlght school lrterature bookx .alo’ng wrth .
) ; Shakespeare §Romeo and Juliet. ~ . ! , s O > , :
D‘ - o, : . ) 2 L R A% * ‘ l?‘ . B
3 Compare the follong cha‘racters - oo S L
. v ) ’ i ‘ Lo P D - /". Y e ', y .l C ’, -~
; Juliet and Maria T, R L A : T
o -Roméorand Tony = - ) /< ‘/ SO R e
g N :, Nurse’and-Anity ., S O S P L A .,
7% - % Tybalt and Befhando . ,’ﬂf PRI e et
, . Mercutio and Riff - <, o g PR ‘¢ A K o
" - e M oA PN
e e Fr1ar Laurence and Doc I A R
. ' . & ). e * g )
> o-r ° ' b Pl * A 1 A . '
. . Drscuss the authqrrty frgures (1 €. \Ptmee ESCalus, Schrank and Krupke) in both piays . .
) R . - % 3 ; T o v ’y i
C S ' oAt Tl
Compare the followmg scehes:” R . . ‘., ,
’ s ¢ 9y o
. ,a A= “g '\l- N b N P ’;' = 't' .
Romeo and Juliet L Wgst Side Story . S ,
A+ Opening fight _ and : pening ﬁght P A e
‘Capuletball ™~ - and dan@\tat thegym' : e N
, Balcony scene - ~ and~ -+ fire estape scené ; - Y
L -Wedding : . and ., mock wedding ., ) Y.
o Dual (ActlIl) . . and - R rung)le R RS e
* Romeo s death *.and o Tony s death . T T
. o ] i : 9 5 ) , ) Ll . P
PN i > * ey - " v
“‘:'" o - T ctorTT 0T " - e i ’;" e T o ":" ot TV TETT T
/ . 9 l R . - ",‘ » a . "
| e hd 4 ‘ . A 4 4 a,n‘ I
> v . . JONIRN . Y
- '} s % "“ F
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- Listen to a recording of Romeo and Juliet. . . .

4

Listen to recordings of Tchaikovsky’s Romeo and Juliet Overture and Andy Griffith’s

1 Romeo and Juliet. N ' e - Ce

x - B .
L4

Listen to the soundtrack~of West Side Story apnd discuss the music’s relevance to the
‘ R story.. ' - . ‘ .

[ . Keep a list of the slang words'qsed by. the Jets and Sharks.

Discuss Juliet’s use of ambiguous speech (Act 111, Scéneé 11 and Act IV, Scene I').
- Find examples of Shakgspea're’s use of puns, blank versg, coupl‘ets, and prose; decide why
certain lines from Romeo and Juliet are often quoted. ‘

° e

Write reports on other Elizabethan playwrights.
Give oral “ré'portsiconcerneﬂd with elements of Eliz:abgthan life (e.g., sports,’fashion, and
food), * v~ . . LT L B

.. R

2

Give oral reports on aspects Of Elizabethan drarga(e.g., actors, theatres, audientes). -
) i - *‘1 1" : - -

> < oy ,

Give an, oral report on a recent Broadway or off-Broadway musical  and its source;

U A,CbnsidetMar'z Q}‘La_Mancha', Fiddler on the Roof, Hél_lo Dolly, and Mame. . Y
? ar . . T, .o°
, o ) . < et ) S by
o 3 Write condensations of both plays and present them for othér classes. - = . )
o P4 ! 2 “,. . ‘4 . ’ ‘ ' . . ¢ DO ,

Read oné of the f@llowiné‘ comedies written by Shakespeard at approximately the same
time as Romeo and Juliet: Twelfth Night, 16Q0-160}; ou Like It, 1559-1600; Much
Ado About ' Nothing, 1598; or A Midsummer, -Night's any, 159f1l1595. Discover the *
differeénce between comedy. and}f_raged‘y. ) .

'v RPN :
. P " 3 o . f
SRR P 1 SR S o v
) P . . ThﬁOa{yss(ay Lo o - .
. . ' . o' M . ' T ’Tc . . oot -t . -
" “Textbook T, D 3 SRR o Yo
A RO
+  Rouse, W.H, D, ttans. The Odyssey. . o - R
“) v % , . O " . . . o y “_ﬁ‘ L Y * .
b 3 N . “ Y. : .- " o } ¢ (u’ 7
< I . s R o ; _h - * ) 0 - L
Oter fguffes— Lot L
RN nee® ' 3 v ' Y :" e . 1
- vE BatesMlerbert; &d., The Odyssey of Homeg - * . -~ = . Pt
s . A . . . . . N e 4
/ ‘Fuller, Edmugd, and O. B. Davis.¢ Three World Classics. - ** v T o :
. PR . [ ¢ . . S ! i i
* ‘Hamilton, Edith. Mythology. - - :. . R . . .
. o, e o - . N . » . . T , ‘ .
s L4 s hE e N * )
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C Background Study foe ) L L ’ .

Study Greek my tholoéy including majo;gods'and the causes and results of the Trojan War.

- . .

Differentiate thé meanings of myth, fable. legend; and epic. . .
‘Locate the geographical area of the Mediterranean Sea and the {slands of Greece. ) S '
. Research the question of the.a¢tual or legendary existence of Homer. T

. ’ N . . ] ) e,
Ideas for Detelopment
. A N
Discuss the effectneness of Od} sseus’ use of the ﬂashback in revealing his adventures.
“ - ‘a
'Ohsm,e the Homerrc attitude toward afterlife In O‘d) sseus: visit to the KmOdom of the Dead
Defme the double plot of the Odyssey (1 e.. the adventures of Odysseus and the usurpatiq_n of
Od) sseus’ power in Ithaca). ' ) ) .
- ;\ , “t ’ . .- v, ‘ ‘

Delineate the attrtudes dnd actions of the gods who are 1nvolved in the traveLs 6f Odysseus.

Compare the respectrve homecomings of Odysseus and Agamemnon.

Discass Homers attitude toward women. - ' " S e .
* Identlfy the elements “of detaﬂ suspense and vrolence that ebntrrbute to the appeal of the
battle in the hall. . . o <
T ————
’ Explore the effectlveness of the seconda}y characters in the Od)ssm and the fact that, in most
. cases, their personahtles are very ﬁnely drawn X -
Show how the Polyphemus eprsode reveals both Odysseus strategy and his worst error in
" judgment. -, L. J ST
‘ ’ - . . '. ) « ) ;.’. - ) iy
. ~ Discuss the reasons for Athena’s great affection ‘and admiration for Odysseus. N
: ' ,
) . o . . , , .. o
Suggested Activitie§ 1 : R . S
e . ' : ) y . ’ @r
- Research other epxcs (e.g., “Beowulf ” Song of Roland, ,’\zbelwzgenlzed Aeneid. EfCtd——
and the Eptc of Gilgameshj. e ,
. N ‘ ! |
T Write a paper to 1llustratﬁ the Greek Jidea that man brmgs dtsaster upon hrmself through
" displeasing the gods 5. 3 ' o : ,
\\\ o 4 K - o~ A z
.Q _ : ~ " Inashort Jpaper show?q%ﬁhe\Greek customs of hospltahty and entertaznment reﬂect the
e ..o R hrstoncal period in whtch the boodc\haixts creatxon .o _
s . \. . \\\\ o . - L) -}
' _' M Read the-, po;m Ulyssés and compare Tennyson §-eongcept of Odysseus with- that ol‘ 1
AN . Homer S. S < '
L N o , 7 S .o ,f . ., .. , |
I - ; W;rte a paper usmg the topyc sentence: In today s, world not everyone would admrre ST
. ERIC © Odysseus. ". s , . ' .
- . / . L fr" © 93, 97 . / : . L
S . f ] T S . ) o —..__..——/ .
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Vocabulary S ' ’ £~
. . E i . < 7
epic’* o literal - e v
episode . ;. myth _ . -7
epithet picturesque P T
figure of-speech ° | prologue » E
folklore - . .| saga ’ ‘ ’
. herioc . . ~trilogy ) 2 . ’ o
legend , . ,
Allusions ’ - . : S S S s e
Achilles o .« - Delphi
Acropohs i Dgmeter-Ceres ) : \
. Adonis o / cho 2 )
, " .. Aeneas ) * Electra - e,
- - Aeolus . Elysiurni-Elysian oo
' Agamemnon . : Erebus . .~ :
T Ajax , Eris - . - .
Amazons : ‘f -+ Eros-Cupid . ) -
" Antigone - K Eumenides-Fates -
) Aphradite-Venus . Eurydice R ! s
- Arachne . - * Exodus S : SN A
"AresMars. - 7 Furies S, ‘ .
o © - Argonauts - - , Ganymede - i
T Awgus, . f > Gotdian Knot’ ~ .t .
- Artemis-Diana-Selene : > Gorgons _ ' ' /
, Atlanta [ o Hades-Pluto y ) f -
Atlas TN, Harpies ;. ) ' . i
Augean Stables - : Hecate’ ( h .t ?.’
- Aurora © * « .~ Hector A3 . — ' L ree
_Bacchus-Dionysus Hecuba . SR . \ Pyt
, Beelzebub - - /. ' Helen : LI . ot
Cassandra ‘ ~ Helios \ -
Castor and Poljdx o Hephaestus-Vulcan , ) ;
Centaur ¢« ,Hera-Juno/. . , . ' : ;
- Cerberus ./ ' " Hercules ' ! - A
. Charon 7 " ' Hermes-Mercury = * \ : A
Charybdis " Hestia-Vesta C " ,
v . Circe _ L Hippolyte™ . “ S A
. Clytemnestra ' Hydra . — ‘ o ¥l - s :
s ;Colossus # & % F itz o 0 T T L
N 4 Comus . . Iphigenia ~ : '
U Cromus-Satwrn =~ . . * Ithaca’ T ) <
_Cyclops | ] Jason = - T . . o L]
L ‘ Daedalus ~ R " Laestrygonians . .
o r '/' . ,’/ - R . . ’ : ; -

," * -
. s . N = : )
, <y - 98 . , ‘ ;
. . . v - . -
. .
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e . Menelaus.
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"Labyrinth
Laurel wreath
Lethe

Lorelei | ;e

Lotus Eaters
Lucifer
Marathon _ - .
Medea *
Medusa

o

Mentor -
‘Midas *
Minotaur I
. Mriemosyne
| Morpheus
/ Muses
' Calliope

= . Clio .
Erato . .
- Euterpe .
)
Melpomehe
Ifolyt{)?@nia
’ Terpsichore .
- Thalia . M
Urania‘l
Narcissus s
- v
A.f
'
N TN
L4
o v 0
T
]
”:uj,\) K ] :\
PP . JF
4
. -
F-4
i
- .
‘<"""“’ _

o

e

“ff‘}’f’ .' AR '."P
RO > o)
Nemesis
Nestor .
Nymphs

Odysseff Ulysses'

Olympus’ .

Pegasus
. Penelope

Perseus
Phoebe-
Phoebus Apollo
Posetdon-Neptune
Prfam ¢ . -
Prombeeth}as’
Psy/c

_Scylla

// Sibyi

Sirens .
Styx . "
Tantalus .
Telehachus v
Zeus-Jupiter

o

¢ v ¢
» -
.
, .
.
.
.
-
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»
f
1
v
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~— NONPRINT MEDIA R .

©

Films . o ' - \
The following films are available from the Jefferson Co*ur)t.y Board of Eaucation, l16mm
Film Library: ’ '
,/\ . )

822.33 °

kapequEncydoéae(iia.Britannir@ Films, 1955. 23 min. Color.

.

-~ o -
d 2 -

Rbya! Academy Productions, 1965Mack and white.

'

Rom Romeo and Juliet.
Sound. 4
-~  Recordings | !
Tchaikovsky. Romeo and J uliet Ovéfrure. ~
Colymbia Records, n.d. ‘MS6014. " ) .

|~ __Wes! Side Story (Motion Picture Sound Track).

' Columbia Records, g.d. 052070. b
SN | . )

a {: ‘ ;i’ ‘ - ~ N

' ;{fé,‘ - .
o o .
' e .
» - '_ ) e e .

’ )
— : - .
// -t ) Vot ) .i \ :
" - ,_1 .- - 1 ‘\) 0:" . 2 . ‘A N\“\.:
. PR YT - i L e e . s, :
o e
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BOOK SELECTION AND REEVALUATION POLICY

- - »
~ - -~
-

Objectives ) ///’ A PR ’ CEQ ‘
The primary objectiver of the school -nteritla.centar 1. “to 1lplc-cnt,
. enrich and support the educational program of the, school. . ‘ .

.- The cchool materials center should contribute to. cho soctal, 1nt011ectual,
cultural and spiritual development of the ltudentl. -

Selection

connultod as guides,
Criterfa for selection . v

Selection should consider the needs of the 1t'xgliv1du11 school b;iod on a
“~knowledge of the curriculun and on requests from administrators and
* teachers, - . . -

o

T Connidoration should be given to individual students baood on & knovlodgo

: of elementary and secondary youth and on requéests of parontl and otudontl.
Selection should provide -for a wide range of nateriall on all levels of
difficulty, with a diversity of appeal and tho presentation of different
points of view., °

The instructional materials should have high literary value,
s - H‘t‘ri;lc :bpctd have léierior format. ) . C .

~

A

)

Jefferson County Public Schools. Key to Policies and Procedures for
Librarians. Louicvillo, Ky.: Joff.rcon County Board of lduqation, 1969.

. Al .
-
s B - »
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BOOK SELECTION AND MATERIAL REEVALUATION PROCEDURES

-y

¢

Revised June 27, 1969

-

We seek to educate young people in the democratic tradition, to foster a recognition
- of individual freedom and socfal responsibility, to inspire meaningful awareness

of and respect for the Constitution and the Bill of Rights, and to instill appreci-'

ation of the.values of individual personality. It is recognized that these

democratic values .can best be transmitted in an atmosphere which is free from
icensorship and artificial restraints upon free inquiry and fearning and in which

academic freedom for teacher and §Student is encour&ged

It is further recognized that there are areas of such a controversial or question-
- able nature that some restraints upon complete academic freedom are necessary.

-

u

The Jefferson County Board of Education wishes to meet ignorance, hatred and
prejudice not with more ignorance, hatred and preJudice, but with understanding,
goodness, and reason. Therein no individual will be allowed to impose his.
personal views in &ny subject area, and the best professional behavior and =
individual thought will be expected .at all times. When political; moral or _s
social problems arise within the classroom as topics of discussion or study, .
. « opportunities for opposing points of -view must be provided. ’
The Board of Education does not advocate a policy of censorship, but a practice )
of judicious selection of materials to be used with. students in the classrooms
. of Jefferson County Public Schools; and wants only to be helpful to the teachers
#in providing good learning expexiences Tor boys and girls. Teachers shall use T
prudent judgment in determining whether materials are of such nature and shall
~submit items to their principal and supervisors for approval before inclusion
in their instructional programs. Should such material be selected for inclusion
in a teacher's curriculum guide, and obJections to same evolve, the Board insists
upon the following

5

Individuals involved will be provided an opportunity: to discuss the matter’
fully with.local school personnel .

— -

t

- . . . P

*The materials reevaluation procedﬁre‘will be initiated and-conclusions
reporteg to the school and indiyiduals involved. S8ee attached BOOK
SELECTIL ND MATERIALS REEVALUATION-PGLICY. o~ ‘

With reference to library books per se .and book selection, the*form used
in 1963-69 and the years before may be use¢d. See attached CITIZEN'S
* REQUEST FOR REEVALUATIQNMOF MATERIAL. '

) * -
Furthermore, in recognition of the scope bf this.problem, the Board ehcourages the ¢
A,administrations of the local schools to form panel§ of qualified persons,: appoint- '
ed fairly (e.g., teacher, parents.and other school, and co representatives) .
to consider materials to be used in the curriculums tha{’gmﬁ/t have an adverse
effect on students¢ In addition, the Board suggests t] Yndividual school ~
departments be encouraged to consider, read dnd review all supplementary’ [

curricular inclusionshthat might be offensive politicahly, socially or otherwise

-




| s

— .
. -~

Individuals, organizations, or groupé who challenge or criticize i
materials shall be asked to complete the form Citizen's Request\¥or
of Materijal comparable .o that suggested by the National Counci}l «0f Teachers of- °*
English. . - ‘ !

v
. o Y
.

.

After completing the aboye mentioned form, a “school committee composed of the
teacher in the subject area,_ fhe ﬁrincipal, the supervisor and.the librarian
-~ shall review with the compf;;;ant the ‘written criticisms and agtémpt to ‘reach
a decision concerding the complaint. . P d

&

If a decision is'not reached which is satisfactory to the comﬁlainapt, the .
principal shall request the Associate Superintendent for -Instruttion to delegate
AN ~ " a central committee to review and make a final decision concerning the disposit-"
ion of the complaint. This decision will be reported back to the principal by
the Associate Superintendent for Instruction. This central committee shall be
composed of an administrator, a superyisor in the subject area.under question, a'
classroom teachér in ‘the ‘subject area, the Coordinator of Librar§‘Servigea and

-

c © a mature* parené; preferably from the school district *from which the cbmplainé
- orginates. No member of the central, committee shall have been a member of the
//f _local school committee' with the exception of the supervisor. N

The materials involved shall haye been withdrawn from genéral circulatién and
use pendingpa %;cision in writing by the central.committee. .
However, in the -event the cgmplSQnant does not concur withthe decision, he may
request that this child be excused from any contact with the objectionable subject
matter., Such requests will be honored. o . - .-

*The word mature in this context applies to all members of the committee and
means highly developed or advanced in intellect, moral qualities and outlook.

4

The materials center in each school should have on file "Citizen's Request for

permission of the National Council of Teachers of English, October 16,,1963.

] . 1

&
£a

Reconsideration of a Book" from The Students' Right to Read. "Reprinted by ¢’ o




CITXZEN'S REQUEST FOR REEVALUATION, _OF MATERIAL o 5 -
' L oo
-~ R . > - i
Type Book\ Filyit;rip s Lecture ) -
‘ .. of” ) R 4 . ©
Material ilm -?ﬁcord . otheF A . -
Author (if known) - . e 't '
‘e . , R . N . , Lo -
Title '~ . ot ) / ;
| Publisher ({f known) _ - . . ' . s .
" Request initiated by : _ ' a
i v'relephone ~ ‘ " Address ,
, > - .
Conpleinant represents ,
~ J ' - . - — LA ’ i &
L himself . . L . ‘
, o . organizations (Name)‘ ‘ A
! " other group (Nanie) : ;_L : . -
1. To whnt in the mterial do you object? (Please be epecific) C _
% v L '~“
“ , . 3 E . . g . o ! = - o P _
2. Whnt d6 you feel might be the result of expoeure to the mteriel? \ A
: _,‘yﬁ)\ B . s * M v ~C —
3. For whet age 3zoup would you recomend thie mat:erial?; > '
4 'Ie thete enything good abou: thie material? ’ L N .
S. Did yoy inspect all’ of thiarnaterial carefully? : What parts? ’
Ly . ‘ B - T
- s ' - ¢ L ok

6. At:/ﬁn_x avare of the judgient of this material by critics? .

7. What do yi:u'believ.e,ie the theme or main idea in this material?

~ /

8. which of the following would you~11ke the school’ to do with thie matecial?’

1

refrain from auigning it zo your child :
withdravw it from 1] students X o e

refer it to the comgtee for r_eevaluetion

v—e

9. In Lte phcc what material, ¥ any, would you recommend that wouid cqnvey
as valuable a picture and perspective of-our clvilization?
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